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MICHELE SALA

Representing and Redefining Specialised
Knowledge. Managing Discourse Appropriateness
and Adequacy in LSF*

Specialised knowledge is the epistemological outcoia process of
selection, organisation (perspectivisation, framstgucturing, etc.) or
even construal of information meant to make serfssegments or
reality for very specific pragmatic purposes, eitheofessional and
task-oriented or speculative and cognition-baseédisla way of

organising experience so as to favour its undedstgn and

comprehension, of finding solid explanations argfifications to given

phenomena so as to control them (for instance, mismg what is

critical and problematic, maximising what is beoiii and allowing its

replicability), of testing hypotheses in order wrroborate, refine or
even discard given views with respect to others.ofher words,

analysing, discussing and understanding speciatisatents is a way
of making reality readily manageable in cognitieems, potentially

useful in operative terms, and factively usableriactical terms, so as
to facilitate activities, solve problems and bypabstacles, not just in
specialised domains but also in everyday life. #os reason, the
codification and transfer of this type of knowledgean instance of
strategic communication:

As ‘strategic’ it is deliberately goal-orientedatlgoal being the mediation of
understanding across knowledge asymmetries. As rfuamication’ it is
participative (interactive) and the communicatipesitions’ converge on the
co-construction of (specialized) knowledge. (Kasgti007: 8)

This chapter and this volume are part of a natioealearch project on
‘Knowledge Dissemination across media in Englishni@wity and change in
discourse strategies, ideologies, and epistemdbdiieanced by the Italian
Ministry of University and Research (PRIN 2015TJ8ZAS)
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As a consequence, both knowledge and the knowletdeéng
practices reflect and corroborate specific epistegies and
understandings of the world, in that “knowledgamade and given
shape in representation [and] the process of reptation is identical
to the shaping of knowledge. Makers of represemtatare shapers of
knowledge” (Kress 2010: 27).

For these reasons, the mechanisms of knowledgeraotisn
and dissemination have been under scrutiny forrabwdecades and
from a variety of perspectives, ranging from Disseuand Genre
Analysis (Widdowson 1979, Bazerman 1988, Swales0,12®04,
Myers 1992, 2010, Gotti 2003, Hyland 2004), to iCait Discourse
Analysis (Fairclough 1992, 2001, 2003), Critical nG= Analysis
(Bathia 2010, 2017), Social Semiotics and Multimipgapproaches
(Kress / van Leeuwen 2001, Lemke 2002, Bateman,Z@@0, Kress
2010), which have focussed upon and identified timain
commonalities between the different realisation fpecialised
communication and the most relevant trends of tiaria (both
diachronically and synchronically) due to changigdiences and
purposes, the changing medium or communicativetipesc(channel),
the complexification or, even, the popularisatibepecific disciplinary
domains.

All these approaches, and their interplay, haveigea insights
to the understanding of specialised communication.

Discourse analytical approaches (Gotti 2003, Hyl&td4,
Myers 2010) have pointed out how specialised conication resorts
to features which are already inherent in every@aguage — i.e.
accuracy and perlocutionary effectiveness (Shamdeaver 1949) —
and makes them stylistically and rhetorically nedible. In particular,
in these settings, effectiveness is attained thraaudanguage that is
concise, precise and appropriate, by which:

the amount and type of cognitive effort involvedhispeech act [...] influences
the presuppositions that can be made about priowlatge [...] and the
assumptions that can be made about the correcpiatation of the intention
of text forms. (Sagest al. 1980: 323)
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On purely linguistic grounds, expert and profesai@ommunication,
even in very different disciplinary domains, is simto share some core
characteristics (Gotti 2003) at various levels, egmthe pragmatic
level, where the set of possible communicative fions is restricted to
a limited range which typically includes the infative, the
argumentative, the pedagogical, the normative &edinstructional
one; the textual level, where both verbal and nerbal or
multisemiotic codes — formulae, flow-charts, tablete. (Widdowson
1979) — coexist to enhance clarity and comprehéitgilthe syntactic
and lexical level, which provide a technical andmam-specific
vocabulary and, in general, a language that displaynotive
detachment, lack of bias and impersonality, on dhe hand, and
informative density, brevity and unambiguity, oe thther, and which
— in cognitive terms - is characterised by gensabn,
systematisation, schematisation and abstractioffr{tdm 1984).

Genre Analysis (Swales 1990, Bhatia 1993, 2004 ghmenced
the conventions behind the structuring of spe@dli®xts, pointing to
the relationship between information and pragmaticposes, and
showing how the latter influences the organisatbrihe former in
recognisable moves and steps for given contente teasily codified
and, at the same time, to facilitate their recagnjtunderstanding and
assimilation. Critical Genre Analysis (Bhatia 202012, 2017) goes
even further in this direction by shifting the feduiom genre as textual
product — i.e. the result of rhetorical and disugrshoices — to genre
as textual action — i.e. as a critical site of gyggaent and interaction
(Scollon 2001) - carried out by means of intertaktiand
interdiscursive contamination, and forms of hylsadion and blending
between different genres meant to effectively aahiprofessional
objectives and perform relevant disciplinary preesi

Critical Discourse Analysis (Fairclough 1992, 20Q003) has
offered parameters to understand how, within aiglise, knowledge
is established and controlled, how asymmetrieshdeitcognitive,
disciplinary or relational) are represented andifjed — for instance,
as the necessary basis for knowledge advancemdmiw- given
epistemological frames of reference are reinforaed how certain
meanings are represented as accepted and sharts ottnérs as
marginal or deviant. CDA explains why (specialiséjciplines are
perceived the way they are, or, more specificallyy given ideologies
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or forms of bias are recognised as normal or coivaal rather than
arbitrary, and why specific roles and functions aceepted and taken
for granted rather than questioned, counteredsmnidsed.

Social Semiotics, combining concerns (such as petilonary
effectiveness) and foci (such as interdiscursieitd intertextuality)
which are in common with (Critical) Discourse Ansilyand (Critical)
Genre Theories, evidences how the communicatiorspeicialised
contents can be made more impactful and convinaioigonly by
establishing frameworks, attributing rhetoricalelor presupposing
shared assumptions and understandings, but alsstriajegically
resorting to the full range of semiotic codes ofmaaunication —
notably the visual ones (i.e. numerical, graphidadurative, cf.
Rowley-Jolivet 2000, 2002, Bateman 2008, 2009) dessithe
verbal/scriptural one — which are available to ekpeiters, but also
accessible to non-expert users, in order to codifig understand
disciplinary meanings. Especially in the digita,evhere social media
and networking have transformed the mechanisms nafwledge
construction and negotiation, the focus on multiadibg (Kress / van
Leeuwen 2001, Kress 2010) and hypermodality (Ler2@82) has
provided tools to measure how specialised commtiaité gradually
accepting among its practices forms of meaningesgrtations which
are openly meant to facilitate comprehension, mesdrinclusion and
minimise gate-keeping. This phenomenon is generafgrred to as
‘popularisation’, and has been a major focus ofdanac research in
the past decades (Calsamiglia 2003, Gotti 201%j SBowker 2015).
In the context of digital networking and Web-medétommunication,
and in consideration of the mass of informatioramy domain which
can be easily available through the affordanceghete channels
(Tognini-Bonelli / Del Lungo Camiciotti 2005, Hyldn 2009,
Campagnaet al. 2012), “knowledge can no longer be hemmed in by
neatly-packed and restricted communicative prod[sitee] today’s
globalized and digital environment has increasingggtructured the
élitarian fence of knowledge communication” (Bor2fi1l5: 7). The
main consequence of this is the expansion of tlaeling public,
consisting of both experts and lay users, or coemeand simply
curious readers. Popularisation is a form of kndgedissemination
which is meant to facilitate the transmission af@plised contents by
making them both comprehensible and appealing yoaladiences
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(through re-contextualisation, explanation, exefigaltion, etc.), and
easily manageable, effective and to the pointekmert readers. In fact,
the literature on this phenomenon has shown thatilpdsation is not
necessarily a top-down process of simplificationr{@i 2015), but may
also be meant for the scientific community (ShinWhitley 1985,
Abbott 1995), for expert writers “to reach a vasinber of colleagues
rapidly by sending them ‘coded messages’ withowtrttato conform
to the times and constraints of specialist commatitno” (Bucchi 1998:
12).

All these approaches and their different methodobdg
perspectives provide the theoretical ground for phesent volume,
which discusses the representation and redefinitibrspecialised
knowledge.

As a matter of fact, the codification of specialis®ntents has
as its main goal the transfer, the disseminatimasharing of this body
of knowledge to/with the community or referencéhattis a discourse
community or a community of practice whose memlamsy exactly
‘what to do with it'’. Specialised communicatiortligis,

the intentional and decision-based communicaticspetialised knowledge in
professional settings (among experts as well awdmt experts and non-
experts) with a focus upon the interplay betweenvkadge and expertise
of individuals, on the one hand, and knowledge sscéal phenomenon, on the
other, as well as the coping with knowledge asymest i.e., the
communicative consequences of differences betwedimidual knowledge in
depth as well as breadth. (Engberg 2016: 37)

For these reasons, readability, comprehensibilityarity and,
ultimately, perlocutionary effectiveness are thémeancerns of expert
knowledge dissemination. However, these concernsd ni® be
interpreted in relation to different factors, thesnprominent of which
is the purpose of this type of communication. Asatter of fact,
specialised communication may be intended for, edstl four
distinctively different settings and (sets of) pasps. Firstly, it may be
designed for professional settings and transadtioparposes
(Gunnarsson 2009), in that it is “aimed at gettthongs done and
achieving outcomes” (Schnurr 2013: 9). The goatiaed and practical
nature of this form of communication is distinctieé workplace
interactions and operative contexts, typically ketw peers or users
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with the same (or comparable) level of domain-eslatompetence,
who are expected to unambiguously decode and uadédrmeanings,
and turn linguistic acts into actions and actigtie

Secondly, specialised communication may have autgibe
purpose, when it is intended to broaden, deepereven revise
knowledge within a specific domain. This is theeca academic and
scientific research settings, which are primarilyeamt for the
understanding (i.e. definition, explanation, clfisation, comparison,
measuring, etc.) of disciplinary relevant knowledipects for them to
become useful cognitive tools or give access tcstepiological
parameters for interpreting and comprehendingtyed@ince this is an
inter-subjective, collegial and participative aitiiy it requires to be
based on shared, accepted codes and discursivaicgsador
representing and negotiating meanings.

The third purpose of specialised communicatiordiscational
(Gotti 2003, Pérez-Llantada 2020), when it is méainttroduce (rather
than extend or expand) disciplinary meanings toigesv as future
experts, in order for them to understand and aksieniot only contents
and notions, but also codes and conventions whiehtygpical of
specific disciplinary discourses. This enables logberts and learners
to effectively deal with such contents and learterdtimately become
experts in their turn.

The fourth level is represented by institutionatisgs, where
meanings are exchanged “between an expert repmggesbme
authority and a layman” (Gunnarssenal. 1997: 7) with the aim of
pursuing practical goals in professional and orgmtional contexts
which presuppose specific roles, identities andstamts to be
respected and core goal tasks and procedurescariied out (as in job
interviews, medical consultation, meetings, eteevidHeritage 1992).

In all these settings, for all said purposes, tlsitmn (or
imposition) of new meanings establishes asymmetrather in
cognitive, relational or interpersonal terms (flese who have access
to new, advanced and updated knowledge vs. those sttare
established and standard knowledge; those whoiseardively more
competent vs. those who are less competent; exgerison-experts,
etc.), and such asymmetries may be face-threatemémge potentially
hindering or interfering with the correct inter@g&dn of new
information.
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The effectiveness of specialised communication daa
guaranteed by using resources strategically attlihee levels of
discourse, namely, the ideational, the interpersand the textual
(Halliday 1985). At the ideational level, for exalep specialised
knowledge dissemination benefits from resortingdnceptualisations,
cognitive categories and structures by which pher@armand notions
are framed through paradigms which are clearlybésteed and, as
such, function as recognisable epistemological 9asel interpretive
models within a given domain. Through such lengeferential
representations  acquire intelligibility, meanings ecbme
understandable and their comprehension is assured.

The interpersonal level is the one at which asymiegeacquire
justification and where rhetorical or relationalle® are made
acceptable. Users in a disciplinary community ladgtie to both
themselves and readers identities and functionghwborrespond to
those inherent in — even necessary for — the disaiy epistemology
(i.e. expert, novice, researcher, peer, scholardader, etc.) and such
a relational framing, far from being an expressaingate-keeping,
constitutes a facilitator for the process of megnionstruction and
negotiation.

The textual level accounts for all the discursiesaurces —
terminology, registers, styles, genres, formatsistc codes, etc. — by
which domain-specific contents find their way anldcp within a
domain. Through such discourse-based affordandashvare usually
highly normalised, standardised and conventiondliseeanings are
made clear, coherent and unambiguous, their prag@mor discussion
appealing and compelling, and, as a consequeneig,ititerpretation
unproblematic.

By using resources made available to them at tiese levels,
experts/knowers manage to “galvanise support, sspoellegiality,
resolve difficulties and avoid disagreement in waysch most closely
correspond to the community’s assumption, theonmasthods and
bodies of knowledge” (Hyland 2004: 13). Effectivays of attaining
these purposes are by accounting for reader’s ressdi®xpectations
and the writer’s trustworthiness — at the relatideael — and, at the
same time, for the clarity and appropriatenesshef text — at the
ideational and textual level. These concerns cpored to what Hyland
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(2004) labels as, respectively, the acceptabilityd aadequacy
conditions.

The first principle stems from the fact that, inder to be
effective, (the content of) a text needs to sounthaitative and
reliable, and this impression can be reflectedhth@rroborated by the
idea of themselves that writers construct in thteohwriting. The type
of identity that they attribute to their persona,fact, is not just (or
necessarily) for self-promotion, but for such idgnto be easily
associated to a specific rhetorical role or pragmftnction, thus
contributing to boosting the perceived worth of éuthor’s text. Self-
representation can be performed explicitly, throtighnarrative of self
that we may find in ‘personal’ genres (Giannoni @P0ike
acknowledgements, bionotes, authorial profiles, ®teen the mass of
texts readers can pick from, being able to idenéfy author and
recognise his/her relationship with a domain, tostn, school of
thought, organisation, etc. can influence text ctaa. Since
knowledge dissemination is indeed a form of socrdkeraction,
knowing whom we are dealing with, in personal, gikcary and
institutional terms, is not only useful, but in sencontext even
necessary. As some of the chapters in this voluiti@aeint out, bios,
CVs, notes on contributors have become a commaduaréean most
platforms and are often used to accompany (anteiga follow)
knowledge-producing texts. Forms of self-preseortatare also a
requirement when submitting book or paper propbsakl they serve
as a guarantee of the author’s scientific wortharmy for knowledge
brokers (editors, publishing organisations, etou, also for prospect
readers.

Besides these personal genres, writers can estabiisir
authorial identity also in crafting their knowledgeoducing texts, by
creating their textual persona as an ‘acceptablember of the
community of reference, that is someone who knowesv Ho
appropriately deal with contents and, notably, wilie intended
audience. In other words,

1 In many cases, the type and amount of personaihatitlitional information
to be provided by authors is specifically presatibg editors, publishers or
organisations.



Representing and Redefining Specialised Knowledge 17

this means representing one’s self in a text inag thhat demonstrates one’s
flawless disciplinary credentials; showing yoursedfa reasonable, intelligent,
co-player in the community’s efforts to construsblvledge and well versed in
its tribal lore. (Hyland 2004: 13)

This can be attained by resorting to conventiosduisive practices
which can be used to combine confidence and cautmrbalance
modesty, self-assurance and assertiveness in wdyigh ware
contextually appropriate and accepted by the diseily community.
The adequacy condition, instead, concerns authorial

trustworthiness and authoritativeness as an inhénguistic property,
that is, as implicit in the way authors use langusgpresent contents
and craft their text, which stems from how they aptualise reality,
in ideational terms, and represent it, in texteams. New meanings
may acquire disciplinary legitimation on the basighe competence
shown by writers in mastering and handling the uisive tools, the
practices and processes by which information céduorped into science
or disciplinary knowledge. By resorting to lingudst stylistic and
generic standards, or argumentative, expository eseh normative
models which are highly conventionalised, most gecsable and
hence contextually salient, expert writers can lkanlay writers —
depict reality and, at the same time, make it dbgaly manageable and
easily measurable with respect to thexa In this way they are in a
position to posit meanings, control interpretatiand prove their
expertise. As we will see in some of the chaptarghis volume,
adequacy and meaning construction are particulaghgvant in
asymmetrical popularising contexts, where meanirgs to be
transmitted to audiences lacking specialised coemgess (i.e. students
in pedagogical contexts, young pupils in educatiomanfotainment
settings, children as the intended audience of $oahinstitutional
communication, etc.) without them losing any ofithgharacteristic
referential precision and specificity. In such soéws, experts should
be able to re-work the adequacy condition, that@ésgontextualise
meanings and adjust the language so as to makg ihs content, the
linguistic/stylistic etiquette of the domain of eeénce, and the
discursive and cognitive competence of the readinglic. It is
precisely by how they handle adequacy that writgms/e they are
expert in both understanding reality phenomenaherone hand, and
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in skilfully managing the language needed to carestind foster such
understandings.

The chapters in this volume will be distinguishetbitwo main
sections which are intended to reflect the two damts illustrated
above and the parameters which are strictly refateldem. Therefore,
the first section will deal with the notions of appriateness, meaning
negotiation and self-representation, while the sdowill discuss the
principles of adequacy, meaning construction andcusive
conventions.

Appropriateness, meaning negotiation and self-
representation

The first section of this volume opens with a ckeapto-authored by
GIUSEPPEBALIRANO and MARGARET RAsSULO, which discusses the
notion of personal branding and aims to assesniigact on the

processes of disciplinary knowledge disseminatanthe one hand,
and the social construction of an academic ontieetity, on the other.
On the basis of the fact that involvement in nekiay practices and
the construction of a social presence are conditishich cannot be
neglected in the context of Web-mediated commuigicatind also of
the fact scholars are becoming increasingly awhtieeoimportance of
personal branding tools for both individual advaneat and

knowledge dissemination, the study explores a rpli online

academic bionotes written by scholars in the Hutremand Science,
and selected from thécademia.eduplatform. Combining both
quantitative and qualitative methods of analysisnamely, the

qualitative framework provided by Multimodal Criic Discourse

Analysis and the principles of Genre Theory — theestigation

evidences how language in these sites is devisddpankaged by
academics to intensify scholars’ visibility and anbe their academic
identity, hence corroborating their reliability anliimately facilitating

knowledge dissemination.
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The second chapter points out how acceptability rhaya
concern not just for scholars but also for publighjroups or journals,
which may need disciplinary legitimation to estab&d their role
within a domain and be recognised as reliable ssufor knowledge
dissemination. This most notably applies to nevdiablished
publications, for obvious reasons, but also to ¢hgublications
conflating interests and discourses stemming frdferdnt domains,
for their scientific identity to acquire epistemgical grounding and
disciplinary relevance. This is the case of thétary academic journals
examined by RXANNE BARBARA DOERR where military and
scientific discourses, purposes, audiences and,rolerlap. By first
outlining the main differences between military amdlian cultures in
the USA so as to identify the core features of tbamer, the
investigation examines a selection of online mjitgournals —
covering different branches of the military domdior the sake of
completeness, and for the most part affiliated witlitary colleges and
universities — and identifies specific acceptapiihhancing practices
which are realised in term of genre-related featutextual and
multimodal content, and very specific stylisticugements (which are
often clearly prescribed in regulatory stylistiadglines).

The next chapter points out how identity buildingdaself-
representation can indeed be strategic interpersesaurces in view
to facilitating the transmission of problematic openly negative
meanings. More specifically the analyses carrietl lmy WALTER
GIORDANO, investigates how, within the context of the 2Gtandal
concerning Volkswagen diesel engine emissions, ¢toempany
managed to control and (re)build its image thratginain institutional
communication tool, that is, the 2015 and 2016drdti Shareholders,
written by Volkswagen CEO Mathias Miller. Scannthg text of the
two letters through the lenses of three differerddels for crisis
management discourse — namely, the Image Restordtrast-repair
and Impression Management model — this study @stlthe discursive
strategies used by the CEO to concede the existdreg@roblem and
express the intention to repair it, thus contrglline company’s identity
and managing the reconstruction and consolidafi@s broken image,
as a result of which the company was perceived, amé year after the
scandal burst off, as a serious and honest orgamsand a reliable
competitor in the car market.
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Along the same lines, the next chapter examines how
impression of reliability or, even more drasticafigrms of persuasion
and manipulation can be instantiated and enforgexh uhe reading
public by the way contents are presented, and hew textualisation
is designed. In fact, propaganda can be made teaa@s knowledge
on the basis of the discursive competence showmviitgrs in the
process of meaning construal and, as a consequanttes degree of
authoritativeness that can be associated to theesai information.
The investigation carried out bWMARGARET RASULO provides
evidence as to how mechanisms of identity-makihentity attribution
and, in general, elements of popular media culauee exploited by
organisations such as Al-Qaeda and ISIS in writinjne magazines
with the aim of indoctrinating — rather than infang — and recruiting
young men in their war against infidels and the t&fesworld. Based
on a corpus of visual and verbal resources from papular digital
magazines, the analysis shows how mediatised teditan discourse
is persuasively construed the competent handlingaofative frames,
design features and popularising strategies @etics of relevance,
frequency and accessibility) which are typical aiséérn-like reporting
style.

The last chapter of this section deals with the aanisations,
in general, find ways to express their institutiodantity and engage
with users even in the act of codifying and repnéeg participative
policies, as is for instance the case of the hagdiind expression of
language policies in UK higher education websitesa matter of fact,
communicating with prospective undergraduates inraage of
languages can assist students in navigating acadewrie effectively
— in fact, the degree of sensitivity shown to theeds of non-
Anglophone students plays a key role in their ohoitcourse — and, at
the same time, may help universities and colleg&zbsh themselves
as both internationalised institutions and intexgally welcoming
sites. The study by AVIDE SIMONE GIANNONI looks at efforts made
by the Universities and Colleges Admissions Ser(ld€AS) to
engage with international undergraduate applicamtgheir home
language by analysing data collected from insthdl websites
(covering the time span 2008-2018), mainly consjstf a range of
‘International guides’ offered in major internatananguages as well
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as small national ones (e.g. Lithuanian and Noram@gt a choice that
reflects evolving students’ demographics, as wsekrd their needs.

Adequacy, meaning construction and discursive
conventions

The second section of this volume investigates pb@enomena are
conferred cognitive shape and meaning and are rdesdelinarily,
epistemologically and culturally relevant througbcdrsive practices
which are very often highly domain-specific and #him specific
settings — totally transparent. This is the foctithe first chapter, by
STEFANIA  CONSONNI,  which discusses the way Human
Immunodeficiency Virus (HIV) has acquired sciemtifprofile and
credit through language. More specifically, thelgsia evidences that
the awareness of such a condition and the relaegeals developed not
only as a consequence of medical and scientifeares (and, notably,
the introduction of the Evidence Based Medicinedaym) but also on
the basis of specific linguistic resources madelable to represent it.
Within a discourse-analytical framework, the stuhalyses the key
syntactical and textual coordinates in a corpudigital research
articles titles, with a view to investigating theeological and
communicative impact of the EBM innovative methady on
specialised medical language. The discursive eolaf HIV research
IS reconstructed across competing specialtiesesepting different
steps forward in the clinical history of this pdthgy, such as
public/environmental health, biochemistry, moleculdiology,
immunology and infectious diseases.

The following pair of chapters assess the commtioicaof
specialised contents to lay audiences and, mofigadly, to young
readers, notably children, considering populamsatistrategies
employed to make given meanings accessible to thegmvoiding
banalising references or disposing such contenttheaf discursive
domain-specificity. The chapter bylGIANA DIANI and ANNALISA
SEZzI examines the communication of institutional infotima about
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the European Union focussing on how said infornmeisamrganised and
re-contextualised in order for it to be both conferesible and precise
and/or appealing to readers with little or no cotapee in the matter
(given their stage of cognitive development andirthemited
background knowledge). In the light of the impdwttknowledge re-
contextualisation has on several aspects of conuation, which
range from lexico-syntactic patterns to differergcdurse strategies,
this chapter aims to disclose the discursive ressuemployed to
disseminate the concept of the EU in two officiadbsites, Kids'’
Corner and Euro Kids’ Corner, both launched by @mnmission in
2011 as part of their educational communicationesgly addressed to
children.

The focus of the next chapter, byfdLA CESIR], is on children-
oriented forms of popularisation in educationatisgs, where they do
not have the mere function of entertaining the eealdut are indeed
instances of scientific knowledge dissemination. ve@i that
paleontology is a very popular subject among lappeoespecially
children (as demonstrated by the quantity and rarigeerchandise,
publications, and media products of all sorts),levhit the same time
being a fully-fledged academic domain, this studalgses how
scientific knowledge regarding dinosaurs is disseati@d to pre-school
children. To do so, a sample episode of the aniins¢eiesDinosaur
Trainis investigated. This series typically containsrated sequences
and live action segments in which a real paleogistodescribes the
main features, the behaviour and the natural habiftthe dinosaurs
seen in each episode. By using the framework ofddisse Analysis
for the study of linguistic materials and the toat Multimedia
Analysis for the investigation of visual materialse chapter identifies
the main and typical verbal and visual strateglest tare used to
transmit scientific contents to young children.

The following chapter, by @ E ALBA ZOLLO, discusses the
notion of discourse adequacy as a tool for teadleiaming in
pedagogical settings, and observes how the tragithg discursive and
semiotic features which make specialised communitaffective (in
this case media and advertising discourse) may drg useful for
learners, and could conveniently be integrated gmussible class
activities for students to acquire awareness ofi sasources, of their
function and contextual use, and also for thenetalide to exploit such
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strategies in communicative situations in order dorroborate
meanings, make their representation appealing aadilitdte
interpretation. Based on a four-month experimenh windergraduate
students at the University of Naples “L'Oriental@taly), the study
indicates that the use of popular social platfoimthis case Instagram,
does indeed affect students’ learning processesiapdove their
critical skills concerning both specialised knovgedand discourse.
The study shows that, most noticeably, this hapgetause, being
authentic, engaging, and public channels, the kowalia allow real-
time feedback from users, thus proving effectivdggmgical tools in
order to understand and apply the theoretical quscdiscussed in
class.

The last chapter, which is written in Spanish, etothis section
on discourse adequacy and meaning constructionsieyssing a very
peculiar and impactful form of meaning represeatatMetaphors are
linguistic phenomena by which two different iteme @onceptually
connected and one of them is understood in terrtiseabther: through
these phraseological forms, the actual (targetyeet is conferred parts
of the meaning and the relevant connotations aatsatto the (vehicle)
term used to represent itIRGINIA SCIUTTO studiesthe set of floristic
phraseological units (where the vehicle term reldteplants, fruits,
vegetables, etc.) found in Argentinean Spanishetheir peculiarity
— since they display exclusive semantic and forfeatures which
distinguish and connote them, generating a padicahan-nature
anthropocentric relationship based on senses (gddyahd sensory) —
this analysis sets out to see what is their placg function in
Argentinian Spanish by first identifying and colieg them as they are
listed in theDiccionario fraseoldgico del habla argentinand, then,
by checking their use in speech through@uepus de Referencia del
Espariol Actua(CREA) and through web-searches via Google.
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