
 

Teacher education is a deeply pedagogical process rooted in values, ethics, and the 
social purpose of schooling. Globally, it sits at the core of educational quality and 
fairness, as research in comparative and international education demonstrates: the 
training of teachers directly influences students’ learning chances, social inclusion, 
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educational experience itself. 
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procedural skills. From a research perspective, this demands robust research 
methodologies that can critically examine the complex realities of schools and 
inform evidence-based policies. Equally important is the connection between theory 
and practice, which helps to bridge the persistent gap between universities and 
schools. 
The contributions gathered in this volume reflect the richness and diversity of 
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selected papers out of more than 300 presented by researchers representing over 
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This broad spectrum of studies highlights promising directions that can inspire 
renewed inquiry and concrete proposals aimed at improving contemporary 
educational systems. 
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Abstract 

This study investigates the integration of student voice in teacher training programs, with a focus on 
practices involving students with disabilities across European contexts. Employing a systematic 
review guided by the PRISMA framework, 47 studies were analyzed to identify trends, barriers, and 
innovations in promoting inclusivity. Findings highlight significant methodological gaps, such as 
limited use of non-verbal communication tools, and systemic barriers that hinder authentic student 
engagement. Despite challenges, promising practices demonstrate the transformative potential of 
student voice in fostering agency and improving teacher preparedness. These insights advocate for 
refined methodologies and culturally adaptable strategies to enhance inclusive education. 

Keywords: student voice; teacher training; intellectual disabilities; complex communicative needs; 
higher education. 
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1. Introduction  
 
Inclusive education is a cornerstone of equitable societies, yet its implementation remains fraught 
with challenges. Italian schools have historically been pioneers in integrating students with 
disabilities, setting a precedent for inclusive practices across Europe. However, despite legislative 
advancements and policy frameworks aligned with the United Nations Convention on the Rights of 
Persons with Disabilities (CRPD, 2006), the gap between policy aspirations and practical outcomes 
persists. 
Central to achieving authentic inclusion is the concept of student voice—the active involvement of 
students in shaping their educational experiences. As Lundy (2007) emphasizes, inclusion is not 
merely about physical presence but about creating spaces where students, particularly those with 
disabilities, can meaningfully participate and influence decision-making processes. This shift 
challenges traditional hierarchies in education, which often position students as passive recipients 
rather than active agents. 
The dynamics of inclusion also reveal deeper power structures. Those who belong to the majority 
often hold the privilege of deciding whom to include and under what conditions, a concession that 
can be revoked at any time. This dynamic risks reducing inclusion to an act of tokenism, attaching 
subjects as appendices to discourses designed and verbalized by the majority. In this context, 
researchers have an ethical obligation to place their expertise at the service of people with 
disabilities, positioning them as participants and collaborators in the research process (Kubiak, 2021). 
The term “voice”, while signifying a repositioning of students in educational research and reform, 
must also contend with its limitations. As Lorde (1984) cautions, privileging voice risks denying the 
potential power of silence and resistance. Furthermore, the societal construct of disability, as Mitchell 
and Snyder (2000) argue, has historically served as a trope for human disqualification. Disability, in a 
sense, is the foundation upon which the concept of the "normal" body has been built (Davis, 1995). 
This study investigates the integration of student voice in teacher training, focusing on practices 
that involve students with disabilities as co-designers of inclusive education. By conducting a 
systematic review, we aim to identify trends, barriers, and innovative strategies for embedding 
student voice into teacher training programs across Europe. This review contributes to a growing 
body of research advocating for systemic changes to address structural ableism and empower 
diverse student populations: 
 

«Inclusion as a power dynamic. Who belongs to the majority can afford the luxury of deciding from time 
to time if and who to include, to whom to allow access to their group, while on the other hand the person 
who is included will suffer such concession that can be revoked at any time» (Acanfora, 2020, p. 63). 

 
 
2. Methodology 
 
This study adopts a systematic review methodology to explore the integration of student voice into 
practices involving students with disabilities, with a particular focus on deriving actionable insights 
for teacher training. The systematic review was conducted following the PRISMA (Preferred 
Reporting Items for Systematic Reviews and Meta-Analyses) framework, ensuring transparency, 
rigor, and reproducibility throughout the process. By adhering to these stringent guidelines, the 
study aimed to minimize bias and enhance the validity of its findings, creating a robust foundation 
for addressing gaps in current educational practices. 
The review aimed to address the following key questions: (1) To what extent are students with 
disabilities actively involved in student voice practices within formal education contexts? (2) What 
methodological innovations have been developed to amplify the voices of students with complex 
communicative needs? (3) How do student voice practices differ between secondary school and 
university settings? These questions were informed by the conceptualization of student voice as 
both a process and an outcome, emphasizing the role of students as co-creators of educational 
change rather than mere participants (Cook-Sather, 2006). This dual conceptualization underscores 

371

http://www.ateespring2024.unibg.it/


The Student Voice in Teacher Training, an investigation into the 
inclusiveness of European practices 

Book of proceedings//      www.ateespring2024.unibg.it 

the transformative potential of empowering students to influence decisions that shape their learning 
environments. 
 
2.1 Search Strategy and Inclusion Criteria  
The study encompassed empirical research published between 2006 (UN Convention on the Rights 
of Persons with Disabilities) and 2024, aligning the start date with the adoption of the Convention on 
the Rights of Persons with Disabilities (CRPD), which established a global framework for inclusion and 
equity. A comprehensive search strategy was employed, utilizing databases such as PsycINFO and 
EBSCO, and deploying Boolean operators to combine a wide range of terms related to "student voice," 
"disability," and "complex communication needs." These search terms were meticulously designed to 
capture studies that explicitly addressed the participatory inclusion of students with disabilities in 
educational settings. Additionally, efforts were made to include literature in multiple languages, 
provided an abstract was available in English, ensuring a broad and inclusive scope. 
The selection of studies was guided by a refined adaptation of the PICOs framework. The population 
criterion focused on students with disabilities engaged in formal education settings, including both 
secondary and higher education contexts. The interventions of interest encompassed participatory 
practices that emphasized active involvement and decision-making by students. While a formal 
comparison was not a requirement, studies that contrasted traditional approaches with participatory 
methodologies provided valuable insights. Outcomes were assessed in terms of their impact on 
fostering inclusivity and enhancing teacher training practices. Finally, only empirical studies 
employing robust methodologies—qualitative, quantitative, or mixed-method designs—were 
considered, ensuring that the evidence base was both diverse and methodologically sound. Studies 
were excluded if they failed to emphasize participatory practices or if the role of student voice was 
tangential rather than central. 
Eliminating duplicates, a pool of 286 studies for screening was created. Titles and abstracts were 
meticulously reviewed against the inclusion criteria, resulting in 97 full-text articles subjected to a 
more detailed evaluation. Ultimately, 30 studies met the stringent eligibility requirements, forming 
the basis for a comprehensive analysis. The PRISMA flowchart (Figure 1) provides a visual 
representation of the systematic selection process, highlighting the rigor and transparency of the 
methodology. 
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Figure 1: PRISMA workflow. 

 
2.2 Data Extraction and Analysis 
The data extraction process was conducted with a high degree of precision, focusing on key variables 
such as participant demographics, study design, and reported outcomes. Two independent reviewers 
systematically extracted data, ensuring inter-rater reliability by resolving any discrepancies through 
consensus. Thematic synthesis served as the primary analytical approach, enabling the identification 
of recurring patterns, methodological innovations, and existing gaps within the literature. This 
method allowed for the integration of findings across studies, providing a nuanced understanding of 
how student voice practices intersect with inclusive education. 
Particular interest was placed on exploring strategies that facilitated the inclusion of students with 
complex communicative needs. Non-verbal and alternative communication methods, often 
underrepresented in traditional educational research, emerged as critical tools for enabling 
meaningful participation. The analysis also incorporated a detailed examination of the levels of 
student involvement, categorized according to Fielding’s (2004) framework, which ranges from 
students as data sources to full collaborators in research and decision-making processes. 
The methodological diversity of the included studies was a notable strength, encompassing a wide 
array of qualitative and quantitative designs. However, a consistent limitation across the corpus was 
the underutilization of innovative communication tools, such as augmentative and alternative 
communication (AAC) systems. Resch (2023) emphasizes the pressing need for greater 
representation of student voices in diversity policies, highlighting how institutional frameworks often 
fail to fully engage marginalized groups. Similarly, Gonzalez et al. (2017) delve into methodologies 
designed to include historically excluded voices, stressing the importance of innovative and inclusive 
approaches that actively amplify the participation of students with disabilities. Together, these 
studies illuminate critical gaps in current practices and underscore the transformative potential of 
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reimagining methodologies to foster genuine inclusivity and collaboration. This finding underscores 
the need for educational stakeholders to prioritize the adoption of such methodologies, ensuring that 
all students, regardless of their communicative abilities, can actively contribute to shaping their 
educational experiences. 
By synthesizing findings from diverse geographical and cultural contexts, the review illuminated the 
disparities in how student voice practices are conceptualized and implemented. While the majority of 
studies originated from English-speaking countries, such as the United Kingdom, the United States, 
and Australia, there was a conspicuous lack of representation from non-Anglophone regions. This 
imbalance highlights the importance of conducting culturally contextualized research to develop 
inclusive practices that are adaptable to varying educational systems worldwide. The thematic 
synthesis not only identified gaps but also highlighted promising practices, offering actionable 
insights for reimagining teacher training programs to align with the principles of inclusivity and 
equity. 
 
 
3. Results 
 
The results of the systematic review reveal a complex landscape characterized by both significant 
challenges and promising practices. A predominant finding is the limited integration of students with 
disabilities in participatory processes, with many studies positioning these students primarily as data 
sources rather than as active participants or co-researchers. Fielding’s (2004) framework of student 
involvement highlights this gap, showing that only a small fraction of studies positioned students 
with disabilities in leadership or co-researcher roles, thereby failing to fully harness their potential as 
change agents within educational systems. 
One of the most striking gaps identified is the reliance on traditional, verbal-centric methodologies, 
which exclude students with complex communicative needs. Preliminary analyses reveal that only 
4% of the studies reviewed employed non-verbal methods such as Talking Mats or other assistive 
tools, despite their recognized potential in fostering inclusive participation. This underscores a 
significant methodological gap in addressing the needs of students with complex communicative 
requirements. Furthermore, art-based and narrative approaches, while occasionally utilized, often 
remain supplementary rather than central to the research design, limiting their transformative 
potential. 
Geographically, the review highlighted the anglocentric nature of student voice as a methodological 
framework, with a significant concentration of studies originating from English-speaking countries, 
particularly the UK, North America, and Australia. This reflects the cultural and historical roots of the 
approach, which is deeply embedded in traditions of participatory and democratic education 
prevalent in these regions. However, this emphasis also reveals a gap in exploring how student voice 
practices are conceptualized and implemented in non-anglophone contexts, particularly in regions 
where educational systems may differ significantly in structure and philosophy. This uneven 
distribution underscores the need for more contextually nuanced research that accounts for cultural 
and systemic variations while adapting student voice methodologies to diverse educational 
landscapes. 
Despite these challenges, the review identified several innovative practices that hold promise for 
advancing inclusivity. Participatory methods that positioned students as co-researchers 
demonstrated significant potential for fostering meaningful engagement and collaboration. For 
instance, projects that utilized visual and tactile communication strategies effectively enabled 
students with disabilities to play a central role in shaping educational decisions. Such approaches 
align with the principles of inclusive inquiry, emphasizing the importance of co-creation and shared 
authority in educational research (Messiou & Ainscow, 2021). 
Looking ahead, the review highlights the importance of integrating intersubjectivity, reflexivity, and 
power dynamics as critical components for fostering inclusivity. These elements represent 
significant challenges and opportunities for future research and practice, emphasizing the need to 
develop participatory methodologies that address systemic inequities while empowering students 
with disabilities to contribute meaningfully to educational reform. These dimensions, as articulated 
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by the Student Voice Research Framework (Brasof & Levitan, 2022), provide a robust foundation for 
designing participatory practices that genuinely empower students with disabilities. By addressing 
systemic inequities and prioritizing culturally responsive methodologies, these frameworks have the 
potential to bridge the gap between inclusive theory and practice, paving the way for more equitable 
and impactful educational research. 
 
 
4.Conclusion 
 
The findings of this review emphasize the growing recognition of the importance of student voice in 
fostering inclusive education across Europe. As highlighted by international frameworks such as the 
Bologna Declaration of 1999, there has been an increasing focus on aligning teacher education with 
the demands of inclusivity and diversity. This trend is further driven by the internationalization of 
education, which has placed significant pressure on institutions to identify and embed vital 
competencies for future educators (Persson, 2004). 
The analysis also underscores the transformative potential of student voice in bridging the gap 
between theoretical inclusion frameworks and real-world practices. Evidence from this review 
indicates that teacher training programs benefit from integrating participatory approaches, which 
foster agency and self-efficacy among students with disabilities. However, systemic barriers remain 
pervasive, including entrenched ableism, resource constraints, and limited methodological diversity, 
particularly for students with complex communicative needs. 
Additionally, the inclusion of non-verbal methodologies has shown promise but remains 
underutilized. Expanding such approaches is essential for ensuring the active participation of all 
students. Furthermore, fostering collaboration between educational stakeholders—teachers, 
families, and students—is critical for developing inclusive frameworks that prioritize diverse voices. 
The adoption of frameworks such as the Student Voice Research Framework (Brasof & Levitan, 2022) 
could provide guidance for addressing key elements like intersubjectivity, reflexivity, power 
dynamics, and context, which are essential for meaningful engagement.  
In conclusion, while significant progress has been made in recognizing the value of student voice, 
achieving its full impact requires ongoing efforts to address systemic inequities and methodological 
gaps. Future research should explore innovative participatory practices, focusing on cultural and 
contextual adaptability, to better align teacher training with the needs of diverse learners. 
These findings suggest that teacher education programs should incorporate specific training on the 
implementation of Student Voice as a structured methodology to foster the meaningful inclusion and 
active participation of students with disabilities. By embedding these practices into educational 
systems, we can move closer to a transformative vision of inclusion that empowers every voice to 
shape the future of education. 
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