
 

Teacher education is a deeply pedagogical process rooted in values, ethics, and the 
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procedural skills. From a research perspective, this demands robust research 
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inform evidence-based policies. Equally important is the connection between theory 
and practice, which helps to bridge the persistent gap between universities and 
schools. 
The contributions gathered in this volume reflect the richness and diversity of 
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40 countries. 
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renewed inquiry and concrete proposals aimed at improving contemporary 
educational systems. 
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Abstract 

This study investigates the role of tutors in MOOCs and the impact of reflective practices on student-
teachers' professional development. Tutors enhanced engagement by fostering reflection, facilitating 
peer interaction, and linking theory to practice. Reflective activities, such as video analysis and article 
discussions, promoted critical thinking, metacognition, and professional identity formation. Peer 
interaction further enriched learning by creating communities of practice. Despite the benefits, 
challenges like limited feedback and engagement with tutors remain. Recommendations include 
active learning strategies, AI-driven feedback tools, and enhanced tutor-student collaboration to 
maximize MOOCs’ transformative potential in education. 
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1. Introduction

Massive Open Online Courses (MOOCs) have democratized global access to education by providing 
free and flexible learning opportunities, promoting lifelong learning, and enabling specialized learning 
(Palacios Hidalgo et al., 2020). Based on their use in higher education, MOOCs have been classified 
into various models, such as content delivery, assessment with credits, and interaction-focused 
approaches (Alghamdi et al., 2019). They have been used to flip classrooms and enhance student 
participation and peer-to-peer interaction. Studies on MOOCs highlight their opportunities for self-
directed and peer-supported learning and their adaptability and cost-effectiveness for teacher 
training (Hollebrands & Lee, 2020). 
These features make MOOCs an attractive option for universities seeking to enhance teacher 
education (TE) programs and teacher professional development (TPD) programs aiming to cultivate 
reflective practices (RPs) among student-teachers (STs).  
RP is learning from experience to gain new insights and improve future practice (Finlay, 2008). Rooted 
in the works of Dewey and Schön, it involves critically examining assumptions and evaluating 
responses to professional situations (Schön, 1987). Schön’s framework distinguishes between 
reflection-in-action (real-time reflection) and reflection-on-action (retrospective analysis), offering a 
comprehensive approach to professional development (PD) that involves identifying problems, 
exploring relevant knowledge, constructing solutions, and resolving dissonance through action 
(Garrison, 2003).  
TE encompasses pre-service, induction, and in-service phases, and it aims to develop pedagogically 
skilled teachers with reflective attitudes (Kasemsap, 2017). For pre-service teachers, reflective 
training fosters self-awareness and the ability to monitor their teaching strategies (Parsons & 
Stephenson, 2005). Therefore, RP is fundamental to PD, as it enables teachers to critically evaluate 
their teaching methods and adapt to complex classroom dynamics in changing educational 
landscapes (Huynh, 2022). It also promotes self-inquiry, systematic exploration of teaching 
experiences, and PD (Diasti & Kuswandono, 2020). However, challenges such as time constraints, 
mechanical application, and limited understanding among educators often hinder its implementation 
(Finlay, 2008). Despite such challenges, online platforms can enhance RPs (Diasti & Kuswandono, 
2020). 
MOOCs provide scalable and cost-effective solutions for TPD, enabling teachers to enhance their 
content knowledge, pedagogical skills, and technological competencies (Misra, 2018). They 
encourage professional identity development and create learning communities that promote RP 
(Rodrigues-Silva & Alsina, 2024). Also, frameworks like the meta-didactical transposition model for 
MOOCs (MOOC-MDT) demonstrate the potential of online environments for teacher collaboration and 
skill sharing (Taranto, 2020). 
MOOC tutors play an important role in facilitating TE and TPD. Their effectiveness lies in their ability to 
structure and guide discussions marked by deep engagement and critical thinking that supports 
learners in taking greater ownership of their learning process (Mishra et al., 2017). Guldberg and 
Pilkington (2007) emphasize that the nature of discussion questions significantly influences the 
quality of outcomes.  
Tutors also employ a variety of strategies to foster RP; self-monitoring tools, such as quizzes and 
reflective prompts, combined with external feedback from instructors and peers are important in this 
regard (Araneta et al., 2024; Zhu & Bonk, 2019). Structured activities like journaling, peer feedback, 
and video-based discussions encouraged RPs in MOOC-based blended courses (Araneta et al., 2024). 
Other strategies include learner-centered tutoring (Blum-Smith et al., 2020) and intelligent tutoring 
systems (Aleven et al., 2015). These mechanisms and approaches help learners critically assess their 
progress and identify areas for improvement. In the case under study, two tutors collaboratively 
worked to facilitate reflective learning among the ST. 
However, questions remain regarding how tutors design activities to encourage meaningful 
engagement and the extent to which RPs embedded in MOOCs foster professionalism among ST. 
Significant gaps also exist in understanding how learners perceive the role of tutors in facilitating 
MOOC-driven RPs and how such practices benefit learner PD.  
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This research paper is a sequel to Araneta et al. (2024), which examined how RPs could be fostered 
in a MOOC-based blended learning course. This study replay to calls to better understand the interplay 
between tutor facilitation and reflective learning within MOOCs, exploring the following research 
questions: 

- What are STs’ perceptions of the role of MOOC tutors in fostering RPs?
- What are STs’ perceptions of the usefulness and effectiveness of MOOC-driven RPs on their

PD?

Through these questions, the study aims to advance understanding of the role of tutors in supporting 
reflection among MOOC learners and provide insight into how MOOCs can support reflective PD in TE. 
The findings could offer practical implications for tutors, course designers, and institutions and inform 
the development of effective facilitation strategies to improve the overall impact of MOOCs on TPD. 

2. Theoretical framework

This study draws on socio-constructivist theory, particularly Vygotsky's (1978) principles, to examine 
the interaction between tutors, STs’ PD, and RPs in MOOCs. Socio-constructivism emphasizes the 
social and dynamic nature of learning, co-constructed through interactions with peers, tutors, and 
cultural tools. This theory not only highlights the importance of tutors in facilitating meaningful 
engagement but also situates RPs as central to PD within online learning environments. Tutors play 
an important role in fostering engagement and facilitating reflective dialogue, crucial for PD within 
online learning environments. MOOCs reflect these principles via structured interactions, 
collaborative tasks, and digital tools like quizzes and journals that support reflective learning (Zhu & 
Bonk, 2019; Poquet et al., 2018). 
The Zone of Proximal Development (ZPD) highlights the gap between independent capabilities and 
what learners achieve with guidance (Vygotsky, 1978). MOOC tutors scaffold RPs through tailored 
feedback, discussion prompts, and collaborative activities, enabling deeper reflection and critical 
analysis of teaching practices (Shabani et al., 2010). However, large-scale MOOCs face challenges 
such as superficial interactions and disengagement. Tutors must leverage technology and inclusive 
designs to foster social presence and sustained reflection (Aleven et al., 2015). This study explores 
how MOOC tutors mediate reflective learning and how it impacts PD, contributing insights into 
optimizing socio-constructivist strategies in online environments.  

3. Methodology

This research used a single-case study research design (Yin, 2018) to examine how to foster RP in a 
MOOC-based blended course at the University of Padova. The aim of the MOOC under study, 
“Innovative Teaching: Engaging Adult Learners with Active Learning” is to help learners discover the 
power of active participation in adult learning through teamwork and collaboration among students. 
The MOOC has been used as the online counterpart in the blended university course “Organisational 
Culture: Teaching and Learning Methods” (OC-TLM). RAs are embedded in the course design and 
tutors are deployed to facilitate reflective learning in tune with the principles of constructivism that 
underlie the MOOC (Fedeli et al., 2022). Further details are found in Araneta (2024).  
The participants for this study were a cohort of 2021/2022 second-year master’s students (n=51) 
enrolled in the OC-TLM blended course. They participated in the MOOC along with other learners from 
around the world. Students were asked to answer an adapted version of the Critical Incident 
Questionnaire (CIQ) (Brookfield, 1995) to be answered at the end of each of the four weeks (n=51 per 
week, totaling 204 CIQs). The CIQ comprised six open-ended questions on students’ learning 
experiences and perceptions of the MOOC. Also, as part of the didactical design of the course, 
students were assigned to work in groups of 6 for the Reflective Group Activities (RGAs). The outcome 
was a group report guided by reflection questions, and these were written by the group (n=8) and 
delivered at the end of the course. This helped the researchers make inferences about the students’ 
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learning experience. A qualitative content analysis was facilitated using ATLAS.ti, a Computer 
Assisted Qualitative Data Analysis Software. Inductive and deductive processes of qualitative 
analysis of written text, consisting of iterative processes of comparing, contrasting, and categorizing 
text were adopted (Hsieh & Shannon, 2005). 

4. Findings

4.1 The role of MOOC tutors in fostering RPs 
The role of MOOC tutors in fostering RPs was widely acknowledged by learners, based on an analysis 
of the reflective reports. Many students valued their interactions with tutors as meaningful for gaining 
new perspectives and enhancing learning. For instance, Reflective Report (RefRep) Group 3 noted 
that discussions with tutors and peers created “affirming and perspective-creating moments.” Tutors 
played several central roles in supporting the teaching-learning process, offering guidance, fostering 
interaction, and encouraging deeper reflection. 

Tutors as guides and mediators. Learners described tutors as essential guides who provided clarity 
on course topics and processes (RefRep Groups 1, 4, 5, 8). Tutors were appreciated for their technical 
support, helping students navigate the virtual environment and MOOC platform functionalities 
(RefRep Group 2). Most importantly, they served as moderators between teaching staff and learners, 
building a crucial link and creating a sense of connection between course trainers and students' 
learning outcomes (RefRep Group 5). Additionally, tutors introduced the MOOC, explained its 
integration into the course design, and set clear expectations for tasks (RefRep Group 8). Their role 
as mediators was valued for fostering a sense of cohesion and continuity throughout the course. 

Tutors supporting peer interaction. Tutors facilitated peer-to-peer discussions and interactions, 
which were crucial for fostering RPs. RefRep Groups 3, 5, and 7 highlighted that tutors encouraged 
dialogue among learners and supported peer learning. For example, RefRep Group 1 explained how 
tutors helped construct links between students by connecting their contributions, shedding light on 
different perspectives, and encouraging participants to engage more deeply with their peers’ ideas. 
Furthermore, tutors were noted for creating less formal, more direct relationships compared to 
traditional teacher-student dynamics (RefRep Groups 3, 5). Their continued availability and online 
presence fostered closer, peer-like interactions, which enhanced collaboration and discussion among 
learners and made the course less monotonous (RefRep Group 3). 

Tutors fostering reflection and learning awareness. Another significant role of tutors was 
fostering deeper reflection on course topics. They provided alternative perspectives and ideas for in-
depth analysis, rather than merely supplementing the MOOC content with additional materials 
(RefRep Groups 3, 5, 7, 8). RefRep Group 8 specifically noted how tutors' input stimulated reflective 
thinking and encouraged learners to engage critically with course content. Tutors’ feedback on weekly 
activities and summaries of learning progression was instrumental in helping students develop 
awareness of their learning journey (RefRep Groups 3, 7, 8). This feedback allowed students to identify 
areas for improvement (RefRep Group 4) and track their progress more effectively. Moreover, tutors 
were recognized for providing concrete examples to support theoretical topics, which helped bridge 
the gap between abstract concepts and practical applications (RefRep Group 3). Their role in linking 
course content with real-world applications made the learning experience more engaging and 
accessible (RefRep Group 3).  

Suggestions for improvement of MOOC tutoring. Despite the overwhelmingly positive feedback, 
learners also identified areas for improvement. Some students expressed a need for more frequent 
and detailed feedback on assignments and individual activities (RefRep Groups 5, 8). Others wished 
for tutors to engage more actively in peer discussions and facilitate deeper dialogue among learners 
(RefRep Groups 2, 8). RefRep Group 1 recommended that tutors provide regular feedback on peer 
discussions and group assignments, as well as monitor learners’ participation more closely. RefRep 
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Group 2 suggested that tutors summarize and share the results of the CIQ to maintain a pulse on 
learners’ experiences. Finally, learners encouraged tutors to leverage their mediating role to improve 
the course by sharing insights from student feedback with course designers. This proactive approach 
could help refine the MOOC experience for future participants. 
 
4.2 MOOC-driven RPs on PD 
STs’ perceptions of the usefulness and effectiveness of MOOC-driven RPs for their PD were analyzed 
through responses from the CIQ and RGA reports. The analysis showed a broadly positive reception 
to RPs, underscoring their role in stimulating critical thinking, fostering professional awareness, and 
enhancing teaching methodologies. 
 
Reflection as a core component of learning. Participants consistently emphasized the relevance 
of both individual and group RAs to their learning process. The RAs were described not only as 
engaging for the learning process but also as fundamental for developing a sense of professionalism 
and building awareness of the professional profile they aimed to develop. Many noted that the MOOC 
design was structured to provoke reflection, with articles emerging as the most effective triggers, 
followed by videos, discussions, exercises, and quizzes. Grazia’s CIQ response exemplifies this 
perspective: 
 

The moment I felt most involved was when I watched the videos showing interactive lessons and when I 
shared my comments on them. At the end of watching these videos, I imagined myself in action instead of 
the teacher. I thought about what actions I would carry out, how I would deal with the students, and what 
activities I would propose. It was also interesting to understand the pedagogical mistakes made by teachers. 
This made me more aware of the mistakes that need to be avoided when teaching. 

 
Similarly, RGA reports highlighted how the combination of activities—such as reading articles, 
engaging in discussions, and responding to reflective prompts—allowed participants to connect 
theory with practice and critically assess their teaching approaches. 
 
PD and metacognition. Participants viewed RAs as instrumental in shaping their professional 
identity and enhancing their metacognitive skills. Gaia captured this sentiment in her CIQ: “The most 
important things I learned are the importance of being always engaged in critical reflection as a 
teacher and the importance of implementing new methodologies in teaching to be up-to-date with 
students’ desires and needs” (Gaia). Others, such as Menica, used reflective opportunities to critique 
systemic issues within the educational landscape: 
 

I realize more and more that the difficulty of being an educator is overcome by the variety of tools discovered, 
known, and applied. I ask myself these questions: “Why do we continue to teach only with traditional 
methods? Why does the Italian school system remain static and not take inspiration from other contexts 
close to it?”  

 
The tools provided in the MOOC, such as the Teaching Perspectives Inventory (TPI) and the Lesson 
Designer tool, were seen as particularly effective in fostering reflection. Martina noted the 
introspective nature of composing a teaching biography: “In composing the teaching biography, I 
found very introspective the questions about the purpose of education, the role of the teacher and 
what is an effective curriculum because they allowed me to summarize my thoughts.” Martina 
explained that the questions allowed her to summarize her thoughts, drawing from both her formal 
training and informal experiences.  
 
The role of peer interaction and communities of practice. The asynchronous format of the MOOC, 
combined with structured opportunities for peer interaction, was widely appreciated for enabling 
deeper reflection and collaboration. RefRep Group 1 testified that all the activities and personal 
reflections were given a platform to be expressed, shared, and compared with peers, fostering the 
creation of a meaningful “educational and formative experience.” As Grazia said, “It was interesting to 
read about the bad learning experiences of other colleagues and to see how some of their experiences 
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are similar to my own.” (Grazia). This is an example of reflective and shared learning, which 
demonstrates aspects of empathy and shared understanding through peer learning. Participants 
valued exchanging ideas and receiving feedback from others in the course, which often led to new 
insights and broadened perspectives.  
Group reports further emphasized the value of sharing experiences and integrating theory with 
practice. RefRep Group 5 shared that exchanging ideas is a valuable experience that encourages 
mutual learning and self-reflection, enabling participants to provide and receive meaningful feedback 
while also sharing insights that bridge theoretical knowledge with practical application. Another 
group (RefRep Group 7) echoed this: 
 

Interaction, discussion, and giving and receiving feedback were meaningful because they represented a real 
opportunity for the exchange and sharing of ideas and experiences from other people, allowing us to look at 
things through a different lens, expand our knowledge, and learn new and innovative content. Both reflecting 
activities and sharing ideas and thoughts allow us to broaden our perspective, seeing things from a different, 
deeper point of view. Reading the comments, and the opinions of others, gave us the opportunity to learn 
about different scenarios. 

 
Recommendations for enhancing RPs. In their recommendations to improve RPs, students 
emphasized the importance of fostering active learning strategies (debates, group activities, and 
hands-on tasks) and nurturing peer interaction and feedback mechanisms. Building communities of 
practice (CoPs) to sustain professional growth beyond the course was frequently mentioned. 
Furthermore, the tutors were cited as a major contributor to the effectiveness of RPs, as they 
facilitated peer interaction and provided guidance for deeper engagement. 
 
 
5. Discussion 
 
The findings highlight the pivotal role of MOOC tutors in facilitating RPs and enhancing STs’ PD, 
reflecting a socio-constructivist approach that emphasizes social interaction, scaffolding, and 
collaboration (Vygotsky, 1978). Tutors provide essential support by clarifying course content, guiding 
technical navigation, and mediating between teaching staff and learners, facilitating the transition 
from surface-level engagement to deeper critical reflection within the ZPD (Guldberg & Pilkington, 
2007; Shabani et al., 2010). Their role as “narrators,” creating collaborative environments, aligns with 
the evolving dynamics of online education (De Caro-Barek, 2019; Mishra et al., 2017). 
Structured environments, reinforced by tutors, were central to fostering STs’ engagement, critical 
thinking, and PD, consistent with the importance of scaffolding in MOOCs (Zhu & Bonk, 2019). Tutors 
facilitated peer discussions that cultivated social presence, enabling reflective dialogue and 
professional growth (Poquet et al., 2018). By connecting theoretical concepts to practical applications 
and providing targeted feedback, tutors promoted Schön’s (1987) reflection-on-action framework, 
reinforcing self-assessment and bridging theory with practice. However, the study also revealed 
challenges in implementing socio-constructivist principles at scale, including limited feedback and 
inconsistent tutor engagement. These findings reflect the constraints of MOOCs, as noted by Tubman 
et al. (2016). Incorporating technological solutions, such as AI-driven feedback tools, and positioning 
tutors as intermediaries between learners and course designers may enhance the relevance and 
effectiveness of MOOCs, as suggested by Taranto (2020). 
STs perceived RPs as central to their PD, citing activities like video analysis, article reflections, and 
interactive exercises as essential triggers for connecting theory to practice. These experiences 
demonstrate how MOOCs can support the integration of knowledge and practice. Reflective prompts 
encouraged self-directed inquiry and enhanced teaching effectiveness, reinforcing findings that RPs 
improve self-awareness and professional identity (Aldahmash et al., 2017). Participants reported 
gains in metacognitive skills and professional clarity through RPs. Their critiques of traditional 
methods and curriculum design resonated with Brookfield’s (1995) critical-reflective framework, 
highlighting the potential of reflection to challenge norms and foster lifelong learning (Morgan & 
Skaggs, 2016). Tools like the TPI and Lesson Designer further supported professional identity 
formation by scaffolding reflection within the ZPD framework (Vygotsky, 1978). 
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Finally, the findings foreground the value of peer interaction in fostering reflective learning. The 
asynchronous MOOC format enabled participants to exchange feedback, share experiences, and 
create CoPs, indicating co-constructed knowledge. Sustaining these networks beyond the course is 
vital for continued PD, echoing Taranto’s (2020) advocacy for collaborative approaches in teacher 
education. 
 
 
6. Conclusion 
 
The findings of this study underscore the potential of MOOC-driven RPs in fostering PD among STs. 
The integration of structured tools alongside opportunities for peer interaction and critical reflection 
creates a robust learning environment that bridges theory and practice. RAs not only support the 
development of metacognitive skills but also promote professional identity formation and critical 
awareness of systemic issues in education. Tutors play a vital role in scaffolding learning, fostering 
social presence, and mediating between learners and course design, aligning with socio-
constructivist principles. However, challenges such as limited individualized feedback and tutor 
engagement highlight the need for enhanced technological solutions and collaborative course design 
processes. The implications of this study suggest that well-designed MOOCs can serve as catalysts 
for lifelong learning in educators, encouraging them to adopt innovative pedagogical approaches, 
critique traditional methods, and participate in sustained CoPs. To maximize their potential, future 
MOOCs should prioritize active learning strategies, increased peer interaction, and the integration of 
AI-driven tools for personalized feedback and support. 
 
 
Bibliography 
 
Aldahmash, A. H., Alshmrani, S. M., & Almufti, A. N. (2017). Secondary school science teachers' views about their reflective practices. Journal 
of Teacher Education for Sustainability, 19(1), 43–53. https://doi.org/10.1515/jtes-2017-0003 
Aleven, V., Sewall, J., Popescu, O., Xhakaj, F., Chand, D., Baker, R., Wang, Y., Siemens, G., Rosé, C., & Gasevic, D. (2015). The beginning of a 
beautiful friendship? Intelligent tutoring systems and MOOCs. In Lecture Notes in Computer Science (pp. 525–528). 
https://doi.org/10.1007/978-3-319-19773-9_53 
Araneta, M. G., Liotino, M., Olatunji, T. I., & Fedeli, M. (2024). Leveraging massive open online courses to foster reflective practice in blended 
university courses. Innovations in Education and Teaching International, 1–13. https://doi.org/10.1080/14703297.2024.2320697 
Blum-Smith, S., Yurkofsky, M. M., & Brennan, K. (2020). Stepping back and stepping in: Facilitating learner-centered experiences in MOOCs. 
Computers & Education, 160, 104042. https://doi.org/10.1016/j.compedu.2020.104042 
Brookfield, S. D. (1995). Becoming a critically reflective teacher. Jossey-Bass. 
De Caro-Barek, V. (2019). Reshaping teachers' professional identity for the digital era: Teachers' role and responsibilities in MOOCs. In 
EMOOCs-WIP (pp. 108–113). 
Diasti, N. K. S., & Kuswandono, P. (2020). “Thriving through reflecting”: Current perspective on teacher professional development research 
in Asia context. Journal of English Teaching, 6(3), 220–231. https://doi.org/10.33541/jet.v6i3.1981 
Fedeli, M., Liotino, M., Taylor, E. W., & Araneta, M. G. (2022). Enhancing learning in higher education using MOOC: The experience of the 
University of Padua. In G. Casalino, M. Cimitile, P. Ducange, N. P. Zea, R. Pecori, P. Picerno, & P. Raviolo (Eds.), Higher education learning 
methodologies and technologies online, HELMeTO 2021 (pp. 215–229). Springer. https://doi.org/10.1007/978-3-030-96060-5_16 
Finlay, L. (2008). Reflecting on ‘reflective practice’. Learning Paper 52, The Open University. https://oro.open.ac.uk/68945/1/Finlay-
%282008%29-Reflecting-on-reflective-practice-PBPL-paper-52.pdf 
Garrison, D. R. (2003). Cognitive presence for effective asynchronous online learning: The role of reflective inquiry, self-direction and 
metacognition. In J. Bourne & J. C. Moore (Eds.), Elements of quality online education: Practice and direction (pp. 47–58). The Sloan 
Consortium. http://cordonline.net/mntutorial2/module_4/Reading%204-3%20cognitive%20presence.pdf 
Guldberg, K., & Pilkington, R. M. (2007). Tutor roles in facilitating reflection on practice through online discussion. Journal of Educational 
Technology & Society, 10, 61–72. http://www.ifets.info/journals/10_1/7.pdf 
Hollebrands, K. F., & Lee, H. S. (2020). Effective design of massive open online courses for mathematics teachers to support their 
professional learning. ZDM–Mathematics Education, 52(5), 859–875. https://doi.org/10.1007/s11858-020-01142-0 
Hsieh, H. F., & Shannon, S. E. (2005). Three approaches to qualitative content analysis. Qualitative Health Research, 15(9), 1277–1288. 
https://doi.org/10.1177/1049732305276687 
Huynh, H. T. (2022). Promoting professional development in language teaching through reflective practice. Vietnam Journal of Education, 
6(1), 62–68. https://doi.org/10.52296/vje.2022.126 
Kasemsap, K. (2017). The importance of teacher education in global education. In Advances in Higher Education and Professional 
Development Book Series (pp. 307–333). https://doi.org/10.4018/978-1-5225-1668-2.ch014 
Mishra, D., Cayzer, S., & Madden, T. (2017). Tutors and gatekeepers in sustainability MOOCs. On the Horizon: The International Journal of 
Learning Futures, 25(1), 45–59. https://doi.org/10.1108/OTH-04-2016-0017 
Misra, P. K. (2018). MOOCs for teacher professional development: Reflections, and suggested actions. Open Praxis, 10(1), 67. 
https://doi.org/10.5944/openpraxis.10.1.780 
Morgan, D., & Skaggs, P. (2016). Collaboration in the zone of proximal development. Design Society. 
https://www.designsociety.org/download-publication/39141/COLLABORATION+IN+THE+ZONE+OF+PROXIMAL+DEVELOPMENT 

242

http://www.ateespring2024.unibg.it/
https://doi.org/10.1515/jtes-2017-0003
https://doi.org/10.1007/978-3-319-19773-9_53
https://doi.org/10.1080/14703297.2024.2320697
https://doi.org/10.1016/j.compedu.2020.104042
https://doi.org/10.33541/jet.v6i3.1981
https://doi.org/10.1007/978-3-030-96060-5_16
https://oro.open.ac.uk/68945/1/Finlay-%282008%29-Reflecting-on-reflective-practice-PBPL-paper-52.pdf
https://oro.open.ac.uk/68945/1/Finlay-%282008%29-Reflecting-on-reflective-practice-PBPL-paper-52.pdf
http://cordonline.net/mntutorial2/module_4/Reading%204-3%20cognitive%20presence.pdf
http://www.ifets.info/journals/10_1/7.pdf
https://doi.org/10.1007/s11858-020-01142-0
https://doi.org/10.1177/1049732305276687
https://doi.org/10.52296/vje.2022.126
https://doi.org/10.4018/978-1-5225-1668-2.ch014
https://doi.org/10.1108/OTH-04-2016-0017
https://doi.org/10.5944/openpraxis.10.1.780
https://www.designsociety.org/download-publication/39141/COLLABORATION+IN+THE+ZONE+OF+PROXIMAL+DEVELOPMENT


Book of proceedings // ATEE Spring Conference 2024 // Bergamo 

Book of proceedings//  www.ateespring2024.unibg.it 

Palacios Hidalgo, F. J., Huertas Abril, C. A., & Gómez Parra, M. (2020). MOOCs: Origins, concept and didactic applications: A systematic review 
of the literature (2012–2019). Technology, Knowledge and Learning, 25(4), 853–879. https://doi.org/10.1007/s10758-019-09433-6 
Parsons, M., & Stephenson, M. (2005). Developing reflective practice in student teachers: Collaboration and critical partnerships. Teachers 
and Teaching, 11(1), 95–116. https://doi.org/10.1080/1354060042000337110 
Poquet, O., Kovanović, V., De Vries, P., Hennis, T., Joksimović, S., Gašević, D., & Dawson, S. (2018). Social presence in massive open online 
courses. The International Review of Research in Open and Distributed Learning, 19(3). https://doi.org/10.19173/irrodl.v19i3.3370 
Rodrigues-Silva, J., & Alsina, Á. (2024). Enhancing teachers’ professional identity in a reflective learning MOOC. International Journal of 
Emerging Technologies in Learning (iJET), 19(1), 23–38. https://doi.org/10.3991/ijet.v19i01.38897 
Schön, D. A. (1987). Educating the reflective practitioner: Toward a new design for teaching and learning in the professions. Jossey-Bass. 
Shabani, K., Khatib, M., & Ebadi, S. (2010). Vygotsky’s zone of proximal development: Instructional implications and teachers’ professional 
development. English Language Teaching, 3(4). https://doi.org/10.5539/elt.v3n4p237 
Taranto, E. (2020). MOOCs for mathematics teacher education. In Chapman and Hall/CRC eBooks (pp. 359–384). 
https://doi.org/10.1201/9781351245586-22 
Tubman, P., Oztok, M., & Benachour, P. (2016). Being social or social learning: A sociocultural analysis of the FutureLearn MOOC platform. In 
2016 IEEE 16th International Conference on Advanced Learning Technologies (pp. 1–2). https://doi.org/10.1109/ICALT.2016.28 
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University Press. 
Yin, R. K. (2018). Case study research and applications: Design and methods (6th ed.). Sage Publications. 
Zhu, M., & Bonk, C. J. (2019). Designing MOOCs to facilitate participant self-monitoring for self-directed learning. Online Learning, 23(4). 
https://doi.org/10.24059/olj.v23i4.2037 

243

http://www.ateespring2024.unibg.it/
https://doi.org/10.1007/s10758-019-09433-6
https://doi.org/10.1080/1354060042000337110
https://doi.org/10.19173/irrodl.v19i3.3370
https://doi.org/10.3991/ijet.v19i01.38897
https://doi.org/10.5539/elt.v3n4p237
https://doi.org/10.1201/9781351245586-22
https://doi.org/10.1109/ICALT.2016.28
https://doi.org/10.24059/olj.v23i4.2037

