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Shrnuti vysledkii a doporuceni

Vék pri nastupu do Skoly hraje vyznamnou roli. Na otazku, zda by déti
mély zacinat Skolni dochazku dfive ¢i pozdéji, vSak neexistuje jednoducha
odpovéd. Déti v témze sSkolnim rocniku se mohou vékové liSit témér o
cely rok, coz je ve véku Sesti let znacny rozdil. Vyzkumy ukazuji, ze tyto
rozdily mohou ovlivnit studijni vysledky, volbu vzdélavaci drahy, socialni
vztahy, psychické i fyzické zdravi a dalsi oblasti sahajici az do dospélosti.
Tyto dopady nevznikaji pouze tim, Ze dité nastoupi do Skoly ve starsim
véku. Vék pri nastupu do skoly v sobé kombinuje nékolik faktor(: zralost
pri zahajeni skolni dochazky, relativni vék viici spoluzakim, vék v dobé
méfeni vysledkll a dobu jiz stravenou ve formalnim vzdélavani (napf. ve
Skolkach).

Nejjasnéjsim empirickym zjisténim je, Ze relativné starsi déti dosahuji
spiSe lepsich studijnich vysledkl, a to zejména v prvnich letech Skolni
dochazky. Tato vyhoda se s vékem CasteCné stira, ale pocate¢ni rozdily
mohou mit trvalé nasledky, pokud Skoly nebo rodice Cini zavazna rozhod-
nuti na zakladé raného prospéchu. To je zvlasté vyznamné ve vzdélavacich
systémech s brzkym rozfazovanim zakd do vzdélavacich drah nebo tam,
kde je pozdéjsi zména vzdélavaci drahy obtizna. Poznatky z riznych zemf
naznacuji, Ze vy$si mira flexibility mize vyrazné snizit dlouhodobé dopady
situace, kdy je dité v ro¢niku relativné mladsi.

Vékové rozdily mohou hrat roli i mimo skolu. Relativné mladsi déti by-
vaji Castéji doporucovany k odborné péci pro poruchy pozornosti, chovani
a uceni, v nékterych studiich uvadéji nizsi subjektivni pohodu a mohou
zazivat odlisné socialni vztahy ¢i Celit vyssimu riziku Sikany. Tyto vzorce
by vSak nemély byt interpretovany jako dilkaz, Ze mésic narozeni pfimo
zpusobuje poruchu nebo socialni problém. Jde spiSe o to, Ze déti v rliznych
fazich vyvoje jsou Casto hodnoceny podle stejnych méfitek a pristupuje se
k nim ve stejném institucionalnim prostfedi a podle stejnych ocekavani.

Vék pri nastupu do skoly a odklady skolni dochazky

Tato zjitén{ jsou mimoradné relevantni pro Ceskou republiku. Zména po-
litiky vyrazné omezila dlvody, kvili kterym lze odlozit nastup do prvni
tfidy. Tato zména fakticky posouva systém od prizpisobovani data néa-
stupu ditéte k ocekavani, Ze se skoly prizplisobi SirSimu rozpéti vyvojové
zralosti Zakd v prvnich tridach.

Mezinarodni poznatky nenaznaluji, ze by tato reforma byla sama o
sobé jednoznacné ptinosna, nebo naopak skodliva. Odborn3 literatura ne-
ukazuje na jediny univerzalné optimalni vék pro nastup do skoly. Pozdgjsi
nastup muze poskytnout pocatecni vyhodu vyssi zralosti, ale zaroven od-
souva vzdélavani, dokondeni studia a vstup na trh prace. Rozsahl4 volnost
rodin pfi rozhodovani o odkladu navic mize sama o sobé vytvéret ne-
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rovnosti, protoze prijmové silngjsi rodiny |épe snaseji financni naklady a
naklady obétované prilezitosti spojené s Cekanim a Castéji odklad vyuZivaji,
pokud olekavaji, ze z néj dité bude profitovat.

Omezeni odklad( vSak zaroven nefesi samotny podstatny problém re-
lativniho véku. PF¥i pevné stanoveném datu pro nastup bude jedno dité
ve tridé vzdy patfit k nejstarSim a jiné bude o témér rok mladsi. Zména
pravidel nastupu tyto rozdily spiSe prerozdéluje, nez aby je odstranovala.
Uspéch &eské reformy proto z&asti zavisi na tom, co se bude dit poté, co
déti do skoly nastoupi. Prehledova studie dospiva k zavéru, Ze institucio-
nalni opatreni, jako jsou flexibilni vzdélavaci drahy, hodnoceni zohlednujici
vék a povédomi ulitell o vyvojovych rozdilech, mohou byt dalezitéjsi nez
neustélé upravovani samotné vékové hranice pro nastup do skoly.

Doporuceni

1. Skoly by mély p¥i hodnoceni déti v prvnich letech vzdélavani explicitné
zohlediiovat relativni vék. Sestileté dité, které je o jedenact mésici
mladsi nez jeho spoluzak, neni pouze jeho ,slabsi verzi“. Ucitelé, psy-
chologové a dalsi odbornici by si méli byt védomi toho, Ze rozdily v
pozornosti, chovani, skolnich dovednostech nebo télesném vyvoji mo-
hou z&asti odrazet bézny vyvoj odpovidajici véku. To je zvlasté dilezité
v pripadech, kdy hodnoceni vede k diagnézam, ptiznani specialni vzdé-
lavaci podpory nebo k jinym zadvaznym rozhodnutim formujicim rozvoj
ditéte a jeho vzdélavaci drahu.

2. Omezeni odklad( nastupu do skoly by mélo byt doprovazeno dodatec-
nou podporou pro nejmladsi déti v daném ro¢niku. Pokud déti, které by
dfive pravdépodobné zlistaly v materské skole, nyni nastoupi do prvni
tridy, musi prvni roky zékladniho vzdélavani dokazat pojmout Sirsi spek-
trum vyvojové trovné. Mezi mozna opatreni patfi diferencovana vyuka,
vzdélavani uciteld v oblasti efektd relativniho véku, hodnoceni citlivé k
vékovym rozdilim a cileny mentoring ¢i podpora pro déti, které zpo-
Catku Celi obtizim. Tato opatfeni odpovidaji SirSim poznatkiim o tom,
ze navazujici instituce mohou pocateéni vékové rozdily bud prohlubo-
vat, nebo naopak zmirmovat.

3. Rana vzdélavaci rozhodnuti by méla byt v maximalni mozné mite vratna.
Drobné rozdily ve zralosti ve véku Sesti nebo sedmi let by nemély predur-
Covat vzdélavaci prilezitosti o mnoho let pozdéji. Mezinarodni poznatky
ukazuji, Ze efekty relativniho véku s vétsi pravdépodobnosti pretrvavaji
tam, kde je brzké rozrazeni zak( do vzdélavacich drah tézko vratné, a
naopak jsou vyrazné slabsi tam, kde maji Zaci redlnou moznost vzdéla-
vaci drdhu pozdgji zménit.

4. Reforma by méla byt Fadné vyhodnocovana a nemélo by se automa-
ticky predpokladat, ze nizsi pocet odkladd nutné znamena lepsi vy-
sledky. Zména Ceské politiky predstavuje mimoradné cennou prilezitost
prozkoumat, co se stane, kdyz znacna Cast déti, které by dfive ziskaly
odklad, nastoupi do skoly v bézném véku. Vysledky by mély byt sledo-
vany Sifeji nez jen podle samotného poctu odkladi — mély by zahrnovat
studijni vysledky, opakovani ro¢niku, doporuéeni a diagndzy v oblasti




specialniho vzdélavani, subjektivni pohodu (well-being), absenci, rozta-
zovani do vzdélavacich drah a rozdily podle socioekonomického zazemi
a pohlavi. Dosavadni mezinarodni poznatky o celoploSnych zménach
pravidel pro nastup do Skoly zlstavaji pfekvapivé omezené a silné za-
vislé na institucionalnim kontextu.

Zavérem lze ¥ict, 7e samotna Ceska republika ziistava v mezinarodni
literatufe vénované véku pfi nastupu do skoly nedostate¢né prozkoumana.
Stavajici vyzkum zaméFeny na CR je vyrazné chudsi nez v nékolika srov-
natelnych evropskych zemich. Reforma proto predstavuje nejen politickou
vyzvu, ale i prilezitost: administrativni data vznikla pred zménou a po ni
by mohla poskytnout dilezité dikazy o tom, zda omezeni odkladil zlep-
Suje vysledky, posouva znevyhodnéni smérem k relativné mladsim zakim,
nebo zda vyzaduje dal$i zmény ve zplsobu, jakym Ceské Skoly déti hodnotf
a podporuji.

Nasledujici text shrnuje dostupné védecké poznatky o dopadech véku
pfi nastupu do Skoly v rliznych oblastech lidského Zivota.




Age at School Entry

Age at school entry affects the lives of millions of people, from childhood
into adulthood. Educational and labor-market success, social relationships,
health, family formation, and even the risk of involvement in criminal
activity can all be linked, in different ways, to the age at which a child
first enters school.

In many countries, children start school in the calendar year in which
they turn six. Once in class, however, children born in January and chil-
dren born in December often sit side by side.? The age gap between the
youngest and oldest child can therefore be almost a full year—a substan-
tial difference at that stage of development, with potential implications
for cognitive, physical, and emotional maturity.

Studies from the past two decades suggest that this initial age difference
can have effects that last well beyond childhood. A recent review article 3
synthesizes more than 260 empirical studies on the effects of age at school
entry (ASE) and discusses the mechanisms through which these effects
may arise.

ASE includes four components that are difficult to isolate empirically:
the actual age at which a child starts school; the child's relative age com-
pared with classmates; time spent in school, meaning the nominal number
of school years completed; and age at the time the outcome of interest
is measured. These components may affect several mechanisms, inclu-
ding skill acquisition, self-esteem, parental and teacher investments, and
progression through the school system. Through these mechanisms, ASE
can influence outcomes such as grades, alcohol consumption, exposure to
bullying, ADHD diagnosis, juvenile crime, and others.

The figure below summarizes how these mechanisms may influence one
another, and how they interact with ASE components and the outcomes
studied.

ASE components
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2n the Czech Republic, the cutoff date
is September 1st, so the oldest students
in a given cohort are born in September
of year t, while the youngest students in
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year ¢t + 1.
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methods. Journal of Economic Litera-
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Upstream, ASE also depends on environmental and institutional fac-
tors: whether parents enroll the child at the expected age or choose early
or delayed entry; the rules governing early or delayed school entry; and
the advice of professionals such as psychologists or teachers.

Below, we discuss some effects of ASE on education, work, social re-
lationships, health, crime, and family formation.

Obr. 1: ASE components and the
outcomes studied




From School Grades to Work

The most robust finding is that older children within the same class tend,
on average, to obtain higher grades. In the US, this effect is strongest in
the early years and tends to decline over time, though it often does not
disappear entirely.*

However, much depends on the structure of the school system. When
early educational choices are reversible, the consequences of birth month
tend to weaken. In Austria, where students are assigned early to different
educational tracks and changing track is difficult, younger students in the
school cohort tend to obtain lower educational qualifications and lower
wages.? In countries such as Norway and Germany, where switching paths
is easier, the effects observed in adulthood are negligible.®

In the Czech Republic, there are not many studies on ASE in school (or
in other domains), while there are more studies on Italy, for example. Italy
occupies an intermediate position. The choice between liceo, technical
school, and vocational school occurs at the beginning of upper-secondary
education. Students who are relatively older in their cohort are more likely
to attend academic tracks such as gymnasium.’ Although changing track
is not formally impossible, in practice it may be difficult to move from a
vocational school to a gymnasium. The initial choice can therefore shape
later opportunities, including the likelihood of attending university.

At the same time, in Italy, early entrants appear to be positively se-
lected, even though they still experience a score penalty due to starting
school early.® Consistent with this interpretation, Pellizzari and Billari
(2012)?, using a sample of Bocconi University students, show that the
youngest students in the cohort surprisingly perform better than their ol-
der classmates.

This does not mean that being younger in the cohort is an advantage
for everyone. For students with fewer family or school resources, relative
youth may more easily turn into accumulated disadvantage, especially
when early performance differences influence later educational choices.

Social Relationships

ASE can also affect children’s social position among peers. Younger stu-
dents may feel less confident, less competent, or less inclined to take on
leadership roles. Some studies show that relatively younger students are
less likely to describe themselves as leaders, while relatively older students
are more likely to be competitive and socially visible.10 These differences
can affect friendships, romantic relationships, and exposure to bullying.
Fumarco and Baert (2019),!! for example, who a dataset from multiple
European countries (Czech Republic included) find that younger students
in the cohort report less stable friendships during adolescence.
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Peer victimization is another relevant dimension. Being smaller, less
physically mature, or perceived as less confident may increase the risk
of exclusion or bullying. Miihlenweg (2010)'? documents that relatively
younger students are more exposed to school victimization, in Germany
and Switzerland respectively. The mechanism is not purely biological: what
matters is the interaction between maturity, self-esteem, group position,
and the reactions of teachers and classmates.

Mental and Physical Health

ASE is also linked to mental health, especially through diagnoses, sub-
jective well-being, and internalizing behaviors. Younger students are more
likely to receive diagnoses or school referrals related to attention difficul-
ties, hyperactivity, dyslexia, or special educational needs. This does not
necessarily mean that birth month directly causes these conditions. It may
partly reflect the fact that children who differ in age by almost a year are
evaluated according to similar expectations, despite being at different de-
velopmental stages.

The literature also finds differences in self-reported well-being. Youn-
ger students in the cohort tend to report lower life satisfaction and more
psychosomatic symptoms, perhaps because repeatedly feeling “behind”
classmates can affect self-esteem, stress, and self-perception (Fumarco et
al., 2020,13 based on a dataset with multiple European countries, Czech
Republic included). Some studies also suggest possible long-term effects,
including a higher risk of extreme outcomes such as suicide among indi-
viduals who were younger in their school cohort.1#

Physical health may also be affected. In some contexts, relatively youn-
ger students report worse health indicators during adolescence and adul-
thood. One possible pathway runs through behavior: less physical activity,
more screen time, poorer diet, higher risk of being overweight, or greater
exposure to risky behaviors such as alcohol consumption, smoking, or sub-
stance use.l® Again, the point is not that being born in a certain month
determines health, but that relative position within the classroom can in-
fluence confidence, social integration, sports participation, and habits that
accumulate over time.

Crime

The effects of ASE on crime are especially interesting because they depend
heavily on institutions. In some school systems, school starting age also
affects the age at which a young person can legally leave school. If two
students are in the same grade but one is older, the older student may
reach the minimum school-leaving age earlier. In these cases, ASE can
influence crime not only through skills, self-esteem, or social relationships,
but also through the amount of time actually spent in school.
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The available studies do not all point in the same direction. Cook and
Kang (2016),'® using administrative data from North Carolina (US), find
that students who enter school later are less likely to commit juvenile
offenses between ages 13 and 15, but more likely to commit offenses
between ages 17 and 19. One interpretation is that later entry may be
protective in early adolescence, when greater maturity and better school
integration reduce problematic behavior. However, where school-leaving
rules depend on age, later entry may also allow students to leave the
education system earlier relative to the grade completed.

Other studies, such as Depew and Eren (2016),'7 also in the US, find
that a higher school starting age reduces juvenile crime, suggesting that
maturity, school success, and remaining in school may act as protective
factors.

Family Formation

ASE can also affect family formation, although the evidence is more limi-
ted. In general, school starting age can shift the timing of later transitions:
finishing school, entering university or the labor market, leaving the paren-
tal home, cohabiting, marrying, and having children. These effects may be
small at the individual level, but relevant when they affect entire cohorts.

Some studies examine fertility, marriage, and partner characteristics.
Dobkin and Ferreira (2010),18 for example, find no significant effects of
ASE on adult marital status in the US. Pefia (2017),19 by contrast, finds
in Mexico that a higher school starting age is associated with a greater
probability of having a partner with some university education and, for wo-
men, with a slightly lower number of children. Fredriksson et al. (2022),20
using Finnish data, show that being born after the school-entry cutoff de-
lays motherhood by about half a year, without major effects on children’s
long-term outcomes. Similarly, Johansen (2021)2! finds that Swedish wo-
men who were the youngest in their cohort tend to have unwanted births
more frequently.

These findings suggest that ASE may influence family formation ma-
inly through indirect channels: education, timing of labor-market entry,
economic resources, partner choice, and the timing of motherhood or
fatherhood.

Countermeasures for Families and Policymakers

For families, the temptation to delay school entry by one year is understan-
dable, but it is not costless: children who start school later also enter the
labor market later. For policymakers, the school-entry cutoff—the date
that separates children into different school cohorts—is one of the main
levers of intervention.?2 Yet other factors also matter: the flexibility of
educational paths, teacher training, diagnostic rules, and, not least, regu-
lations governing the minimum age for leaving school.

16 Philip J. Cook and Songman Kang.
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Concerning the Czech Republic, one insight emerges clearly from this
literature: this phenomenon is still mostly neglected, with exceptions in the
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