
 

Teacher education is a deeply pedagogical process rooted in values, ethics, and the 
social purpose of schooling. Globally, it sits at the core of educational quality and 
fairness, as research in comparative and international education demonstrates: the 
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educational experience itself. 
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procedural skills. From a research perspective, this demands robust research 
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inform evidence-based policies. Equally important is the connection between theory 
and practice, which helps to bridge the persistent gap between universities and 
schools. 
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educational systems. 
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Abstract 
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teacher education MSc program. It also explores their reflections on their experiences as 
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education, working in both primary and secondary education. Two groups (6 primary and 6 secondary 
teachers) were formed during the research to compare their beliefs pointing out possible differences 
or similarities. The research conducted through semi-structured interviews. At this paper, we focus 
on the central research question: What are the reasons and motivations based on which the 
participants, who were already employed as teachers, chose to undertake an MSc in Teacher 
Education? 
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1. Theoretical issues 
 
The use of the term motivation is essentially related to the attempt to explore the reasons that 
motivated someone to take action, i.e. what it was that prompted teachers to attend a postgraduate 
programme at university. To identify the reasons that led the research participants to make this 
decision, this is directly relevant to the study of the criteria based on which they chose to attend a 
postgraduate course at university. More generally, according to Billett (2010), there is a wide range of 
motivations that motivate individuals from the desire for personal improvement and the pursuit of 
interaction with other fellow human beings, to financial motivation and the cultivation of a flexible 
and, more importantly, multidimensional work profile. 
The extent to which the learner's motivation influences the educational process is quite important. 
According to a study conducted by Kellaghan et al. (1996), (as cited in: Harlen & Deakin- Crick, 2003, p. 
171) learners who are motivated by external factors - i.e. factors beyond their personal development 
- tend not to assimilate in depth the new knowledge offered to them even though their performance 
and degree of participation in the programme may seemingly be exemplary.  
Focusing on attendance in university programmes, an important role is played by: a) the age of the 
individual, b) the education he/she has already participated in up to that point and c) the economic 
situation of the individual in combination with his/her social status (Norman & Hyland, 2003). Aspin 
& Chapman (2000) also identify three primary reasons as motivations in relation to participation in 
Lifelong Learning (LL): a) the expectation of improved earnings, b) personal development and c) the 
wider impact of LL on society. 
Based on the foregoing, two categories of trainees could be identified according to their motivation: 
(i) trainees motivated by an inner need for development and improvement and (ii) trainees motivated 
by factors and expecting results beyond personal improvement, such as advancement to a higher job 
position. 
 
 
2. Methodology  
 
In the context of the topic under study, it was considered that qualitative research is more relevant to 
the direction in which the topic will be approached. The research tool that was used is semi-
structured interviews. 
Through the semi-structured interviews, the researcher can approach each participant's experience 
as unique, while the research itself gives us the opportunity to capture the different perceptions that 
the participants have acquired and to deepen our analysis of them. Also, a key feature -and 
advantage- of this method is that it gives the process a sense of freedom through the form of a type 
of conversation between the interviewer and the interviewee (Korres, 2017). 
The research sample included primary and secondary school teachers who, as already professional 
teachers, decided to attend an MSc programme. The total number of interviewees was twelve (12). To 
compare the findings between primary and secondary teachers, the total population of twelve 
teachers was divided into two sub-groups. The first group is composed of six teachers who work in 
primary education (referred to as I. 1-6), while the second group consists of six teachers who work in 
secondary education (referred to as I. 7-12). 
The relative research questions were: 

1. What are the reasons, motivations and criteria on the basis of which the research participants, 
who were already been working as teachers, chose to attend a postgraduate course of study? 

2. How do the teachers who took part in the survey describe their experience of participating in 
the programme? 

3. Are there differences in the reasons, criteria and motivations for choosing to attend a 
postgraduate programme between primary and secondary school teachers? 
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3. Analysis - Findings 
 
The interviews of teachers in both sub-groups followed the same interview axes created for the 
survey.  The research interview discussion axes were as follows:  

a) interviewees' beliefs about participation in Lifelong Learning;  
b) reasons - incentives - criteria for selection and participation in the MSc;  
c) experience and satisfaction of the interviewees from their participation in the MSc. 
 

 
3.1 Axis (a)  
Regarding the preference of the interviewees for participating in a university programme, overall, all 
of them stated that the university played a catalytic role in their decision to acquire new knowledge. 
While none of them seemed to have been in doubt as to whether the training they attended would 
take place within a postgraduate programme within the university. 
 

I.3: «Well yes where would I do it outside (laughs)? ... it definitely worked positively that it was within the 
university because I felt a security, I had thought about that before I started. [...] I trusted the institution». 
 
I.9: «Look if it wasn't the university for what reason to choose it? There wasn't-for me there is nothing more 
powerful no more powerful weapon to the citizens than the university. The university, not that there is. To 
me it is a sacred space, fully qualified, providing us with everything we are with its good, with its bad, with its 
shortcomings. But for me, its positives are not, cannot be drowned out by anything. You mean with the 
university». 
 

While it seems that the fact that university teaching staff are considered the most suitable and 
qualified also plays an important role in the choice of the primary teachers who participated.  
 

I.4: «I think the people who organize it have more knowledge and are more qualified and more organized». 
 

Finally, among the responses of primary school teachers, there was a perception that the university 
would help their development and their status within the school unit, even after the end of the 
programme they participated in.   
 

I.2: «First of all I wanted a prestige in my workplace, that is to say I wanted a subject e which would give me 
a paper e which among my colleagues but also among my pupils and parents would make me more 
knowledgeable, more e in today's standards, more up to date». 
 

While some stated that they did not wish to obtain any training but considered it necessary for their 
development to obtain a postgraduate diploma, which of course only the university could provide. 
This perception was common to both groups. 

 
I.4: « [ ...] I was looking for a postgraduate degree at university». 
 
I.6: «Yes, I had decided that I wanted to go to a postgraduate programme, and so I did.[...] I think that the 
university and the postgraduate programme e is a more complete, a more complete form of further 
education, so to speak». 

 
3.2 Axis (b)  
The second axis explores the reasons, motivations and criteria that prompted the interviewees to 
choose to continue their studies. It also seeks to understand the rationale behind their choice of the 
programme they eventually attended.  
Regarding what prompted the interviewees to continue their studies, given that all the interviewees 
were already working in the public formal education sector, all of them were working in schools.  
The perception that the knowledge they possessed was not sufficient was often encountered in the 
first group (primary school teachers). While they noted that, the time that had elapsed since obtaining 
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their degree created an uncertainty about updating their knowledge. In addition, although they were 
already working in education they wished to obtain more creditable qualifications: 

 
I.1: « [...] for specialization but (smiles) it's also about getting more formal qualifications». 
 
I. 2: « [...] I wanted a recognition in my work, [...] I wanted a subject which would give me a paper […] which 
among my colleagues but also among my students and parents would make me more knowledgeable, more 
up to date because the knowledge I had acquired had passed the years and I felt that I needed to renew 
myself». 

 
Many of the teachers said that they felt that their degree and this first stage of their studies in general 
had not equipped them with as much knowledge as they would have liked, either because in practice 
they had encountered some difficulties in teaching. This was met in the responses of both groups:  

 
I.2: «the knowledge that I had gained had been passed down the years and I felt that I needed to refresh so 
I chose this». 
 
I.3: « [...] I felt that I had not learned anything». 

 
The feeling that their first level of study was no longer enough appeared more frequently in the 
responses of secondary school teachers: 

 
I.8: «At that time, I thought a postgraduate degree was necessary. That is to say, I considered that my degree 
alone did not meet e the requirements of the profession e and that is why I wanted to do a postgraduate 
degree. [...] when one starts to do some training, it's as if one gets used to it, as if one gets addicted in a 
way». 
 
I.10: «First of all what, what made me continue my studies is that I wanted to expand my knowledge in the 
field that I was involved in[...] and that I think has a direct impact on the quality of life, not only my personal 
and my family's life, but also the educational work, the educational function that I perform». 

 
Participants also stated that their main motivation was their professional recognition. While it was 
noted in both groups that gaining new knowledge and new qualifications would act as an aid to 
climbing the hierarchy.  

 
I.4: « [...] I will say the love for learning, for studying, um of course it helps me both professionally and salary-
wise and in my professional advancement[...] first I put my love of learning, let's say, first and then the use of 
them as a professional tool». 
 
I.5: «My first degree did not help me to be able to climb up in the education sector to higher levels[...] an 
upgrade in our educational status». 
 
I.12: «Initially I thought that objectively with a degree I could not do anything I knew this I knew that it was 
now the time and my age such that I knew that a degree was not enough. I was late in getting started of 
course because I didn't know what I wanted». 

 
Among the responses in the secondary school teacher group, there was a statement that attending 
a programme after completing basic studies, even after some years of professional career, seemed to 
be a natural progression.  

 
I.9: « [...] as long as I was studying and as long as I was watching, I liked other things. It doesn't mean you do 
one thing and that's it».  
 
I.10: « [...] that I wanted to broaden my knowledge in the field I was involved in». 
 

It was further articulated that despite the experience and familiarity they had gained with the subject, 
they still noticed areas that needed improvement». 
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I.11: «needs of education, the practice, the educational practice, gaps, deficiencies». 

 
On the choice of the programme they participated in over all the others offered. Interviewees largely 
stated that they were looking for a way to gain expertise and felt that the programme they participated 
in was the appropriate means to gain it». 

 
I.1: « [...] I chose it as a specialization if I happen to have a child with learning difficulties to know how to 
manage it, how to deal with it». 
 
I.8: «That I wanted specialization, that's what I wanted. That I wanted this one because it provided me with 
expertise in my subject, it provided me with expertise in the new curricula in the new teaching methods and 
programs». 

 
3.3 Axis (c) 
Regarding whether the criteria, reasons and motivations based on which each interviewee chose the 
programme in the first phase, after its completion, are confirmed, most participants answered 
positively. As the interviewees of the second group 
At the same time, in the group of secondary school teachers, it was more noticeable that through 
their further education they aimed to diversify their working conditions and, in essence, their 
professional development. 

 
I.7: « [...] I chose it on the basis that it would help me in my professional development [...] it helped me e in my 
tenure, in my appointment, e and it also helped me in the classroom». 
 
I.12: «Yes and to be honest I have no regrets at all that I did it and I think that's what led me to the position 
I'm in now». 

 
Some of the interviewees noted that although they were generally satisfied with the programme, they 
would have preferred it to give more time and space to developing practical skills through internships. 
This belief was most pronounced in the interviews with primary school teachers.  

 
I.1: «Well yes, I find that they are responding just that okay it's now a transition from the theory that the 
courses had we are moving into practice in the classroom, so I'm also saying that I would like there to be 
more practical training». 

 
However, some of the participants did not seem to be fully satisfied. Typically, they mentioned their 
concerns about whether the knowledge they gained was applicable and would be of use somewhere 
in their professional life. 
While others seemed to feel that the programme did not meet their expectations. At the same time, 
the importance of including some kind of practical training in the training programs was again 
stressed.  
 

I.3. « (laughs). In my mind I had it in mind as something very different, I thought that e would learn things 
from it. I didn't. I only learned when we went to practice». 
 

It was also noted that although the training was a personal initiative of the interviewee, it was made 
difficult by the demands and expected results of the programme. 
It appears that for some of the participants the programme did not meet their expectations at all. 
Characteristics from the interviewees in the first group: 

 
I.3: «The programme was extra boring[...] I feel that I didn't get anything. [...] In my mind I had it as something 
very different, I thought I would learn things from it. I didn't. I only learned when we went to the internship». 
 

Other interviewees noted the difficulty of combining their family life with the demands of the 
programme. 
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It was also mentioned that there could have been a better relationship between the programme and 
new technologies, or even in cases where new technologies and specialized programs were used by 
trainees there could have been more explanation of their use and exploitation by programme staff. 
Finally, the issue of the fees that trainees were required to pay in order to participate in the programme 
was also raised. 

 
I.8: «It was quite expensive though[...]It was quite a lot of pressure, and quite a lot of work [...]It was quite a 
demanding project, but from there, it was worth it». 
 

During the discussion, the interviewees also analyzed the climate among the participants in the 
programme. Regarding the relationships that developed between the participants. In general, it was 
observed that the interviewees developed good working relationships with the other participants in 
the programme.  

 
I.7: «Very good, we always had very good cooperation, very good relationships». 
 
I.9: «Look at that and just that we had all that every weekend all together, in there; there were friendly 
relationships, a lot. And with our teachers. We've done our traveling; we still get together». 

 
While the majority mentioned the fruitful interactional relationships that developed between 
participants. 

 
I.2: «Generally with everyone - with all participants was positive». 
 
I.5: «Interaction, cooperation, we understood that we all had the same questions, the same anxieties, the 
same curiosity, the same needs for training, that all of us in our schools are facing the same problems». 

 
Several of them noted that they developed friendly relationships with other participants which they 
maintain to this day, and they consider that since they were educational participants in the project, 
this is helpful in their later scientific life as an advisory network.  
There were also interviewees who reported an uneasy relationship between the participants of the 
programme. 

 
I.3: «The atmosphere because we were inexperienced people was very...  diverse. [..] that is very lukewarm 
things, there was no bonding. It was something that was for everybody that was a process». 
 
I.11: «The relationships were a bit strange, [..] I didn't know anybody, there was a competition». 

 
 
4. Answering research questions (R.Q.) 
 
4.1 1st R.Q. 
All participants seem to agree that a teacher's knowledge should not remain static and that it should 
keep pace with new educational standards. While it is mentioned that often this is something that is 
predetermined by the system itself. It is therefore apparent that among the participants it is 
considered important that the teacher periodically returns to the position of trainee. While quite an 
important motivation among the interviewees seems to have been the feeling that only their 
undergraduate level of education was insufficient or that their knowledge needed an update. 
The interviewees seemed to factor into the decision to continue their studies both the need to feel 
knowledgeable among their peers and believing that it would give their position in the classroom 
prestige both towards their students and the students’ parents. Among the participants, there were 
also cases where their family or social environment had been a driving force and supportive context 
for continuing their studies. While favorable treatment from the work environment also benefited both 
the completion of the programme they were already involved in and their desire to participate in 
another in the future. 
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The analysis of the interviews showed that all participants relied on the credibility and prestige of a 
postgraduate programme within a university institution for this continuous acquisition of new 
knowledge. In addition, some participants stressed that an important criterion for their choice was 
the university itself. In several cases their choice was to participate in a MSc at the university they 
had attended in the MSc. Even interviewees who revealed that one of the main reasons for 
participating in a Lifelong Learning programme was to move up the hierarchy or to strengthen and 
enrich their formal qualifications, highlighted as an important reason the credibility of the university 
as an institution both in terms of programme organization, course content, level of knowledge and 
finally the certainty of the excellent training of the lecturers. A concern is raised by the fact that some 
of the participants seem to have been significantly motivated by a professional insecurity. That is, 
they went for further training as a guarantee for their professional stability. 
Those on the other hand who postponed their entry into a further education programme were cited 
by interviewees as having to bear the financial costs of participating in such a programme. Among 
other things, it was mentioned that although they had arrived at the subject they wished to train in, 
and had chosen the programme they wanted to join, they had to wait to be able to finance their 
studies. 
 
4.2 2nd R.Q.  
An important motivation for the final choice of the programme they would participate in seemed to be 
the flexibility of the programme. This was the second most important criterion for selecting the 
programme, right after the subject matter it dealt with. This was fully justified by the fact that the 
participants were working alongside their postgraduate training process. Furthermore, participants 
who stated that the programs they participated in provided a flexibility in the structure of the course 
schedule (weekend attendance, distance learning) seemed to feel more confident in the choice they 
made and more satisfied with their participation in the programme.  
Participants reported that their main source of information received from friends or colleagues, with 
internet searches acting as a supplement to this information.  
In evaluating their experience of the programme, trainees also reported negative aspects. In 
particular, the perception that the programme was too theoretical and did not include a sufficient 
period of practical training was more frequently expressed. This fact, in addition to dissatisfaction 
with the structure of the programme, seemed to cause a feeling of insecurity among some of the 
participants as to whether they themselves would be able in the long term to put into practice and 
reconfigure their teaching. 
In addition, several of the participants were not satisfied with the use of new technologies in their 
participation in the MSc. Many of the teachers expected that a further training would also update their 
technological knowledge in terms of the use of new technologies in the classroom. Teachers who 
reported having this expectation seemed disappointed with this aspect of their experience while 
participating in the MSc.  
There were also instances where participants indicated that they were not satisfied with the 
programme they participated in and that it did not meet their expectations of it at all when they 
started. In these cases, the participants' only motivation for completing the programme was to obtain 
a Master's degree and thus enrich their CVs. 
In terms of their relationships with other participants, participants' beliefs ranged generally from 
neutral to excellent. There was, of course, a feeling that the atmosphere between participants in the 
programme was characterized by a degree of competition, which did not indicate the development of 
closer working relationships. The most interesting finding is that participants felt that through their 
participation in the programme and their cooperation within it with their fellow students, they were 
able to build a network of colleagues with high standards of training. This also seems to give them a 
sense of security about solving possible issues that may arise, in the sense that they can refer to the 
network they have developed through their participation in the MSc, for pedagogical advice or 
suggestions about teaching.  
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4.3 3rd R.Q. 
In this R.Q. we investigated whether differences (and similarities) were observed in the responses of 
the survey participants of the two different groups (primary and secondary teachers). 
Regarding their view on Lifelong Learning in a general context there seems to be agreement that 
every citizen benefits from acquiring new knowledge and skills. Especially if this knowledge and skills 
are acquired in the context of a structured programme. 
However, primary teachers believe that they ought (as an abligation) to return to training from time to 
time. Secondary teachers group they decide to return to training in the broader view of professional 
development. 
It is observed that in the primary teacher group, the opinion of the students' parents seems to be an 
important motivator. In the sense that teachers seemed to feel more strongly the need to present 
themselves as knowledgeable and innovative in the eyes of their students' parents. On the other hand, 
in the group of secondary school teachers, teachers seemed to attach great importance to new 
developments regarding teacher qualifications. While they appeared to feel to a greater extent than 
primary teachers the need to enrich their CV, not uncritically with new training but motivated largely 
by the acquisition of new qualifications.  
Regarding the reasons why primary teachers chose to continue their studies, they seem to have been 
motivated by the need for training, as well as the attempt to acquire the necessary knowledge to deal 
with possible specificities in the teaching of their students, for which they did not feel fully adequate 
only from their knowledge at the first-degree level. In the group of secondary school teachers, the 
most dominant perception was the desire to acquire additional qualifications with the aim of climbing 
the hierarchy. An element that was also observed in the group of primary teachers. 
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