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DENISEMILIZIA

5. Phrasal Verbs and Phrasal Units: Political
Corpora Within the Walls of the Classroom

1. Introduction

This chapter has a twofold purpose. First, it feegson a feature
much dreaded by learners, that is phrasal verbsgetlierbs followed
by one, two or even more adverbial or prepositigaaticles, each of
which has a semantically autonomous existence dgether they
make a meaning that cannot be predicted from thanings of the
parts. All the examples provided here are takemfem 18 million-
word corpus of political speeches (henceforth AB@2livered by
British and American politicians from November 20@1November
2011. Second, the present research aims to proge sdveral
advantages of teaching and learning through corplvaaving only on
real-life language data, i.e. on language that ihafact occurred
(Romer 2008: 116), giving students a richer langdagrning
experience (Dodd 1997: 131) in a significantly ehed learning
environment (Aston 1997: 51).

After more than three decades of research on eléctcorpora,
many course books are still lagging behind thisstlyment and seem
to be rather unaffected by advances in Corpus listigs. Kennedy
(1992: 366) cautions that “invented examples casqmt a distorted
version of typicality or an over-tidy picture ofetlsystem”; Sinclair
(1991: 5) calls it “an absurd notion that inventedamples can
actually represent the language better than rezd"ome cannot trust

1 The corpus, originally called BBB from the initiad$ the three politicians
under investigation, Blair, Bush and Berlusconi, hecently been baptized
ABC, American British Corpus.
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our ability to make up examples, and this practicelld also be “just
nonsense” from a semantic point of view (Firth 1954).

As Tribble (2012) has shown, Corpus Linguistics time
classroom still remains a minority sport. In histlaurvey it emerged
that the gap between corpora and the teachingyrealistill far too
wide, and the extent to which corpora and concarésarare being
used in the classroom is as yet fairly limited (ROr2008: 123). After
an informal survey carried out among colleaguese#ms to me that
the reason why corpora are still not relied on ashmas they should
be lies in the fact that, being corpora genuingulage, it is often
believed that they are likely to include languagéicl is too
convoluted, too complicated to start with, henaeytbhould become
part of the syllabus only in higher levels of acleiment. Thus, most
educators prefer, for example, to teach one-wotlderathan multi-
word verbs, starting with expressions liRarack Obama took office
in January 20090r Barack Obama took the sacred oathJanuary
2009 erocrastinating structures likgarack Obama was sworn in as
the 44" President of the United States in January 269%he latest
possible moment. Hence, not only do teachers tengostpone the
teaching of phrasal verbs, but also learners teral/oid their use as
long as they can although native speakers not malyage them with
aplomb but seem to prefer them to single-word aéteves.

Undoubtedly, learning the Latinate verb is eadmantlearning
the phrasal verb, especially when such a form hesrr@spondent in
the students’ native language (Side 1990: 145)jsathe case of
tolerate for Italian students, even though the instancesubfup with
in our spoken political corpus are higher in termhidrequency than
those oftolerate Contrary to common belief, substituting the phras
verb with a single-word equivalent or synonym veften seems out
of place and sounds rather awkward, given thatewemal cases
phrasal verbs and their synonyms have differengeanof use,
meaning and collocations (Sinclair/Moon 2011: wudents are often
taught phrasal verbs in combination with their Roo® one-word
‘equivalent’ —tolerate equalsput up with postponds the same gsut
off, look into meansinvestigate— but, as Quirket al (1985: 1162)
maintain, the substitution of a multi-word verb lwia single-word
verb may not be entirely reliable. In this resp&bttArthur and Atkins
(1974: 6) add that verbs of classical origin mayehsimilar meanings
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but may have often unsuitable overtones of formapobmposity or
difficulty.

It is often said (Sinclair/Moon 2011) that phrasatbs tend to
be rather colloquial or informal and more appragrito spoken than
written English: this was confirmed in our analysfsEU documents,
where only five phrasal verbs were foutaly down provide for set
out, agree upon carry out Such scant presence in this type of
specialized language is hardly surprising, givesoathat legal
language, and European legal language in particeidnibits several
differences with respect to general written Engliseing even more
restricted and farther from spoken language. Ia thspect, Reppen
(2010) shows that in academic writing almost ovehwtingly a
single-word verb is preferred to a multi-word vevhich, instead, is
usually avoided. Conversely, spoken English aboundsulti-word
verbs, be they phrasal, prepositional, or phrasggsitional, hence
they do need to be taught if we want our studemsound native-like
and if native English is still to be regarded atamet model. It is
worth underlining that, even though the currentadeton English as
an international language is questioning the stafuthe idealized
native speaker as a target model (Bernardini 2G04; we cannot
deny that most of us rely on native speaker langumgformance and
strive to achieve the native standard as closeboasible.

It is worth adding, at this point, that most paliti speeches are
not ad lib, off-the-cuff, as it were: speeches proper antéstants are
often pre-prepared, written-to-be-spoken, wheressniiews are the
most extemporaneous, thus exhibiting similar fesgtuto spoken
English. It is in fact in interviews that we moséduently encounter
phraseology, in the form of both phrasal verbs giméses. We are not
going to delve here into the complicated issue hif differences
between spoken and written language, but it cabeotlenied that
spoken language is often believed to be more dahamtcomplete,
convoluted, and containing linguistic phenomena tiedy traditional
written norms, which would be regarded by pedagdgicammars as
proscribed and unacceptable. Whether this is trump what students
need the most is to be exposed to real language setting these
features aside from the teaching material wouldmteamake them a
disservice. We need spoken data for teaching sptaeguage, and
we need authentic data to teach authentic langu&meken data can
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achieve high authenticity, serve as communicatids, aand provide
irreplaceable models of the target language (Man&004a).

The present chapter presents a project carried wvath
undergraduates at the Department of Political $eerat the
University of Bari. The main purpose of the reshanas to allow
students to work exclusively with real and attestpdken language,
in order to capture the regularities/irregularitieat are reflected only
in authentic data. Phrasal verbs, in the case int,peceive scant
attention both in traditional books and dictionayiand are usually
relegated to the end of the book. It is well-knothat phrasal verbs
create endless problems for learners: they seerbetcanarchic,
unstable, one-off items that do not fit into a tagscription and relate
In mysterious ways to word meaning (Sinclair 199@}; they are very
common in spoken language, in both political andegal language,
and corpora are an invaluable resource to enahldests, and
teachers alike, to learn (and teach) the wordstlamghhrases that the
learners will use later on in order to handle temttheir subject areas
(Gavioli 2006).

2. Ambiguity and disambiguity of one-word and mult
word verbs

Students at Political Science are particularly waigd and interested
in analysing political speeches, not only becausiagrinformed on
topical issues is part of their syllabus, but dezause they do not
major in English nor are they likely to become laage professionals,
and one of the main skills they will need in theiofessional lives is
giving presentations: what they mostly need is métanguage spoken
in situations in which they are likely to find theetves (Astoret al
2004).

As to their level of linguistic competence, thetiali entry test
submitted on the first day of the semester (Mar@h02 had shown
that 70% of students had reached a B1 level (ahawt all of them
had earned the PET certificate), 20% had reachB@ &vel (with
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only ten students holding a FCE). Only a very tfhgrcentage had a
good mastery of the English language, with two etitisl holding the
TOEFL certificate and one the Proficiency Certifecaof English
released by Cambridge University. The remainingenstudents who
had never studied English before (at least so tieyned), or had
attended an English course many years ago, maidijtsa and
working students.

We very often watch and listen to the videos isgjalespite the
lack of ad-hoc labs and the huge number of attenddgetween 400
and 500. Our courses, apart from a short modultherlanguage of
the Treaty of Lisbon and the failed European Ctutitin, focus
mainly on spoken language, in particular on thglege as uttered by
British and American politicians in government ancpposition. At
the end of the semester, students are invited iy caut their own
project choosing one or more items to investigdiese who accept
the challenge become enthusiastic about the irssitilgy gain and
come up with very interesting results that may @maetimes unknown
to the teacher. Most students are particularlyaettdd by ambiguity
and synonymy and, unsurprisingly, phrases and phrasbs. The
verbs they usually choose as an item to analyséakeemake give
and turn: these are verbs they are all familiar with wheken
individually, and what fascinates them most is lthey change their
meaning when in context and, first and foremosty lseveral multi-
word verbs have no semantic relationship with thgls-word lexical
verb.

A phrasal verb is a difficult word to isolate serieally and it
has to be put into context because in most ofsége it contributes to
meaning in combination with other words. Frustgtémough for the
student, most of the time also the one-word lexiealb needs its
language environment in order to carry meanings @se case of the
verb turn, which, as mentioned earlier, is well-known todsmts in
their first year of university. What needs to bghtighted, though, is
that the meaning they are familiar with is the tmag the dictionaries,
both monolingual and bilingual, rank first, as flgeires below show:
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& File Modifica Trova Documento Finestra 7
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Lemma ‘tum \ Cercavi fmse:| durn, torn, tarn, turf.

Sezione

@ Inglese-ttaliano " ltaliano-nglese ¢ Entrambe le sezioni

1. Ricerca
immediata

o m:ﬁ:ﬁ about phrasal verb «— + to turn e
.
wturn adrift phrasal verb — # to turn Tavole diflessione. turn. v
wturn again phrasal verb < # to turn .
aturn against phrasal verb — #toturn || * 10 turn /son/ o
wturn around phrasal verb < ¢ to turn
atumn aside phrasal verb — # to turn Avt
= turn away phrasal verb — # to turn : s = : g =
= turn back parassl verb —— 1o turn 1 gu"are, far g)rare,vouare. to |Ill'rll the corner, girare T'angolo;
wturn down phrasal verb < # to turn (d'automobile) fare la curva; (dauromabilism)rpreudere la
turn from phrasal verb < ¢ to turn curva; (fig. ) superare il momento critico; Turn the key, girala
':::: ::sii’:;aiﬂl"s:a;"vgh‘“m. o chiave!; Turn the knob o the right, gira a destra il pomello!;
= 3 € c 5 :
sl s g vy = ¥ 0t (mecc.) to turn a crank [ a shaft, a wheel ], far girare una
wturn off phrasal verb < # ta turn manovella [un albero, una ruota]; (anche fig. ) to turn one's back
wturn on phrasal verb < # to turn on sb., voltare (o volgere) le spalle a q.; Turn your face this way,
tum out phrasal verb < 4 to turn volta la faccia da questa parte!; She was rurning the pages of the

mturn over phrasal verb < # to turn g
wturn round phrasal verb < + to turn aibum, voltava le pagine dell'album

I:um to ghfaS;l verk" '—h’ m:u‘"l‘ @ 2 rivoltare: rovesciare: far rivoltare: ribaltare ; invertire: (mece. ) to
wturn under phrasal verb — 4 to turn || : \ ' it

i 11 ph s el e 4t turn the eﬂge of a plate, rivoltare l'orlo duna ]:uniera_, to turn
wturn upoen phrasal verb «— 4 to turn the spade, rivoltare lavanga; to turn a collar, rovesciare un

en. _wturn upside down phrasal verb «— #t ~ colletto: to turn sh.'s stomach, far rivoltare lo stomaco aq.:

Figure la. The verturn in theRagazzin{2012).

B CalinscoBULD lel o [

My Words

Dictionary Word Webs & Picture D ks ivity Guide

@ Basic Search | @ Advancad Seirch By Add Bookmiark Record Voice
fatiis il 5 ) 1.  VERB When you turn or when you turn part of your body, you move your body or part of =
FUFH Search your body so that itis facing in a different or opposite direction

i | [V1He turned abruptiy and walked away.

lI.I.I'lIdbOI.Il I [V prepladv | He sighed, turning away and surveying the sea

turnaround [V n adviprep | He turned his head left and right

furncogt + PHRASAL VERB Turn around or turn round means the same as turn

turned out

G [V P! feit a tapping en my shoulder and | turned around.

turning point [V n P Tum your upper body round so that your shoulders are facing to the side.

turnip : 3 . 3 ® :

2. VERB When you turn something, you move it so that it is facing in a different or opposite

turn-off direction, oris in avery different position.

turn-on

. £ [V n prepladv] They turned their telescopes towards other nearby galaxies.

Urnou
i e " [V n to-inf] She had turned the bedside chair to face the door.
I " e s o L .l

Helpiioult Collins COBUILD Advanced Dictionary

Figure 1b. The verhurn in theCollins Cobuild(2011).

It did not come as a surprise that the veentm with the meaning of
“move something / move your body or part of youdypso that it is
facing in a different or opposite direction” wasrdig found in the
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spoken political corpus, where the semantic pref@ef this verb is
made of collocates belonging to the field of age:

i Concord e tineniitd a— [P

File  Edit  View Compute  Seftings  Windows  Help

N [Concordance
3| have been talking about earlier is on April 30th the intemet tums 15, and Google tums 10 in September. So | think in the intemt we are in the adolescent phase
4 |family. lived a good life on his farm in West Virginia. Even in his later years, after tuming 100, Frank Buckles still gave back to his country- He'd go speak to

5 children raised in a one-parent housshold will experience poverty before they tum 11 years old, compared to only 20 percent of children in families with two
6 | working. (Applause.) You know, the — | don't have teenagers yet — Malia's just tumed 12 — (laughtier) - say good luck. huh? (Laughter] She's my baby

7  (Laughter ) t was little. Had a few fireworks. Some of you know that Malia tumed 14 yesterday. (Applause.) And she is just an incredible young lady. just
8 Emily, Dylan, and Maddy. Ii's ahvays tough to move families. Maddy just tumed 14 today, so | was commiserating — SECRETARY LOCKE: Emily. THE
9 commiserating — SECRETARY LOCKE: Emily. THE PRESIDENT Emily just tumed 14 today. so | was commiserating with her as somebody who moved

10| one ofthe things we have been talking about earlier is on April 30th the intemet tums 15, and Google tums 10 in September. So | think in the intermet we are in
11| one ofthe things we have been talking about eariier is on Aprl 30th the intemet tums 15, and Google tums 10 in September. So | think in the intemet we are in
12| one of the things we have been talking about earlier is on Aprl 30th the intemet tums 15, and Google tums 10 in September. So | think in the internet we are in

13 his daring senice as a Navy pilot during World War Il — enlisting the day he tumed 18 — to his time in Congress. at the CIA, and as U N. Ambassador, Vice
14| on for quite a while. As we all know, 18-year-old men in this country, when they tum 18, they're required ta register with the draft, which is now dormant, but

15 | but a distant dream — because their education went off the rails long before they tumed 18. These are young peaple whove been relegated to failing schools in
16 com. (Applause.) I you don't know how to vote — maybe you're 17, tuming 18, first time — go to GottaVote.com. (Applauss ) If you'e already

17 | every state — requires that all students stay in high school until they graduate or tum 18." Can you flesh that out a litle bit more? What specifically is the

18 | every state — requires that all students stay in high schoal until they graduate or tum 18. (Applause.) When kids do graduate, the most daunting challenge can

19 state to require that their students stay in high school until they graduate or tumn 18. (Applause ) And when kids do graduate. the most daunting challenge
20 now. 21 states require students to stay in high schoal until they graduate o tum 18 — 21 states. That means 29 don't. | believe that's the right thing to do
21 millions of young Americans who can now stay on their parents® plan until they tum 26 years old. you know what, tough luck — you'rs on your own. F'm not
22 now. Millions of young Americans can stay on their parents' plans until they tum 26. Milliens of older Americans are receiving better access to preventive
23 Larry and many others that are here In 1973, as a 29-year-old or just 30 — just tumed 30 years old. elected United States senator from the state of Delaware —
24 10 0ut you, today is her birthday (Applause ) So happy birthday. She just tumed 30 — (laughter) — and | think that she's going to go out and party and
25 of the United States " (Laughter ) He's so excited (Laughter ) | actually just tumed 35 on Sunday. so | am now constitutionally legal to run for office
2 full-time smployee besides my employer. and he can't afford for us. And so | tumed 38 last summer and my — THE PRESIDENT: You don' look a day over 3 _
« v
concordance [ colocates | piot | patterns | custers | fienames | folow up | source text | notes |
lesT  Set

Figure 2. The verkurn in the spoken political corpus.

Even though the sense tfrn followed by a number, as shown in
Figure 2, was somewhat unfamiliar to most studetgsneaning was
eventually disambiguated in context. Yet, the sdrodield of age
was not immediately clear, given that the well-kmowxpression
years oldwas spelt out only in very few cases (lines 5,aBl 23).
Conversely, in the bilingual dictionary, only aftére 20 transitive
meanings and the 15 intransitive meanings of thib ten, and only
after all the idiomatic phrases that the verb leitgidf to create, was
one example provided with the meaning which, irgtes the most
common in ABC (namely, “he has just turned twenty”)

The verbturn is particularly rich in making combinations with
grammatical words likabout, away, back, down, in, off, on, ,ocaid
these words are themselves very common. The phredad withturn
that the vast majority of students had already entmred in their high
school studies werturn on andturn off and to a lower degretyrn
down andturn up but for all of them the collocates were usually a
heater, the radio, or other piece of equipments thith the meaning
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of “increasing/lowering the amount of sound, heatpower being
produced, by adjusting the controlsCdllins Cobuild Advanced
Dictionary 2011: 1685).

Apart from the very frequent clustéurn a blind eyein the
investigation of the verturn we found out that the most frequent
particle collocating withturn wasout, followed by over andback as
the two-word and the three-word clusters generatedVordSmith
Tools(Scott 2007) illustrate below:

FE Concord ;I—J:' (o5, i Concord =]
File  Edit  View  Compute file  Edt  View Compute  Settings
Settings Windows Help Windows  Help
M C‘_Usl‘?'l FTEQ;| = N Clgster‘ Freql ta
1 TOTURN 1,008 1 TTURNSOUT 464
2 TURNS OUT 543 2 TURNS QUTTHAT 221
3 [T TURNS 478 3 TOVERTO 164
4 TOTHE 337 4 OUTTHEVOTE 154
5 TURM OUT 305 5 TURNTOVER 182
6 INTOA 291 b GOINGTOTURN 150
I T TURN TO 282 i QUTTOBE 149
8 OUTTHAT 282 8 TURNOUTTHE 135
9 OVER TO 277 q TURN BACK NOW 132
10 IN TURN 266 10 TURNEDOUTTO 117
11 TURNED QUT 261 1" ANDWERENOT 115
12 TOBE 254 12 [WILLNEVER 110
13 TURNTHE 254 13 WILLNEVERTURN 109
14 TURN IT 245 1 NEVERTURN OVER 104
15 NATIONAL SECURITY DECISIONS 103 -~

15 TURN BACK 240 ~

¥

‘ y
cuncumancequanates plot | patterns ciysters | fienames 4 | »

e set

4
cuncurdancel collocates | plot

6,697 Set

pattern 4 | »

Figure 3. Two- and three-word clusters around #rbturn in ABC.

Interestingly, the verburn outwas new to most students. It was thus
found out that the dictionary, which used to beimvaluable and
crucially important resource in traditional courséarely helps on
some occasions: what is really needed is the cbofea word, that
only corpora can provide. It was soon evident thatverbturn out
had no semantic relationship witlrn, and that, just like single-word
lexical verbs, phrasal verbs are prone to multiphebiguity, with
some having a meaning when used transitively athan meaning
when used intransitivelyQpllins Cobuild Phrasal Verb Dictionary
2011).
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Confusing enough for the students, it soon emetigaidthe two
most frequent uses a¢firn outin ABC were both intransitive, as the
concordance lines below indicate:

d concord e =

File  Edit  View  Compute  Settings  Windows  Help

N |Concordance ‘ Seqfaj 14
1 of yau have got to vote, because if everybody wha fought for change in 2008 turns out this time, we will win this election. (Applause.) And so | want to &
2 Second World War, was then rebuilt after Germany unification. It has again tumed out to be a jews! of German culture and civiization. The people here

3 . we don't have to ook back too many years to see how their agenda tuns out. For much of the last 10 years we've tried it their way. They gave

4 | Your generation is volunteering in record numbers. Your generation voted and tumed out in & way that you literally dictated the outcome of this last election
5

]

i

8

9

part. ['ve seen a rising generation of young people work and volunteer and turn out in recard numbers. They're a generation that came of age amidst the
company, then you got to write your awn ticket. We know how this approach tumed out. So when | took ofiice, we put in place a new economic plan - a
decision that we made. | visited a Chrysler plant in Detroit a few weeks back. Tumns out 14 workers had won the lottery. Now, you would have thought that
who is now a senator and a colleague of Mr. Udall and Mr. Bennet. Tumns out in Medicare Part D. which was passed by a Republican Congress,
getting is the insurance company can't drop you i, for example, your child tums out to have a chronic condition. So it's giving you mare security. K you
10 | eliminate pork barrel projects and foreign aid, we could eliminate our defict. Tums out such spending makes up just 3 percent of our deficit. You combine
1 . not your ability to flip quick profits off products like derivatives that don't tumn out to be particularly productive to the company, but based on sustained
12 | interests of their constituents, sometimes they don't win because falks don' tum out. because fulks don't vote, because folks feel like. well, this is just too

13 our ISAF partners as well as the Afghan government. however this election tums out, to ensure that we can move the Afghan — that we can move
I 14| And I'm just saying, it might have had something to do with how the election tumed out. (Applause.) There might be a connection there.  1also
15 to comfort our little baby girl, but to comfort us. And thank God, everything turned out okay, and Sasha is heakthy, as everyone knows. Butit's because
16 | and not doing everything we need to do in terms of making sure that our folks tum out. Joe Biden has a useful saying. He says, don't compare me to
17 counts.” And then, as you knaw, 2 few years later, in April of 1964, folkes turned out in droves to pass a public accommodations law mandating that all
18 today and youve seen stories over the [ast several weeks that TARP has tumed out to be much cheaper than we had expected, although not cheap. t
18 | are making signiicant commitments despite having participated in what hias tumed out to be a very lengthy operation. And so the whole point of the
! 20 leading California through some very difficult times, and somebody who has turned out to be just an outstanding partner with our administration. 'm -
tl »
concordance | collocates MMM‘M‘M‘ source fext nmij
23 Sat

Figure 4. Concordance lines of the varin outin ABC.

Enlarging the context in lines 1 and 4 respectivesy read that “all of
you have got to vote, because if everybody who libdor change in
2008 turns out this time, we will win the electibnand “Your
generation voted and turned out in a way that jtetally dictated the
outcome of this last election”. It is clear fronetavidence of the data
that ABC features less salient meanings than thweeided in
dictionaries.

Students immediately noticed that in lines 7 andnlBigure 4
the subject of the sentence is omitted: this omisgiould be regarded
as an aberration by written grammarians; indeedratiens do occur
in spoken performances, even more “important” thilhe simple
omission of the subject, and it would be a dissertd our learners to
have them believe the contrary.
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Relying on the two-, three- and four-word clustdasility
provided byWordSmith Toolsof all the phrasal verbs we managed to
unveil in ABC,turn outranked 21 (Figure 5). Even though it was not
positioned top of the list, students found it to dme of the most
“political” verbs in the whole corpus, together kvibok forward to
(rank 9", move forwardrank 10", fire up (rank 20", give up(rank
24", give up on, give it up fobe sworn inrank 30", andopt out of
(rank 48"); the phrasenake suréranking f'in the phrases around the
verbmake was also labelled the most “political” clusteslléwed by
make clear uttered repeatedly by British and American poans

Below is a list of the most frequent two-word plalagerbs in
the spoken political corpus as generated\NmyrdSmithTools (Milizia
2012):

[y

. deal with 16. come back

1 31. setout

2. look at 17. keep on 32. take on

3. talk about 18. standup 33. find out

4. think about 1%. getup 34 come in

3. provide with 20. fire up 35. come out
6. setup 21. turn out 36. point out
7. go back 22, openup 37. go through
8. look for 23, come up 38. look like

2. look forsard 24 zive up 3% look back
10. move forward 23, getinto 40. meet with
11. figure out 26. zoup 41. come together
12. end up 27. call on 42, go ahead
13. go on 28, putforward 43, hand down
14. be back 28 call off 44 turn up

15. go ahead 30. swearin 43, optout

Figure 5. Two-word verbs in ABC.

Needless to say, providing the students with lastg bf phrasal verbs
out of context is virtually pointless for the reasanentioned above.
The list was produced only to find out which vepditicians are

more likely to utter in their speeches and intemggonly some of

these were investigated in depth.
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In the paragraphs below first the most frequentwaogrd verbs
and the most frequent as well as the most prodaigtarticles will be
shown. In this chapter only two verbs will be exaed in greater
detail: deal with because it was found to be the most recurretitan
two-, three-, and four-word clusters, afiglire out because, in spite
of its high frequency in the spoken corpus, it seendeed rather
infrequent in general English and, correspondingggeives scant
attention in traditional reference texts. As a empgence, students are
usually not familiar with it.

3. Most typical and most common phrasal verbgpoken
politics

After generating a list of two-word phrasal ver®, became eager to
check whether the verbs that were occupying a tsitipn in the list
of two-word phrasal verbs were ranking so high atsdhe list of
single-word lexical verbs. Thus a wordlist was proed, and the most
frequent verbs were unveiled manually. For the s#keonvenience,
Figure 6 exhibits only the first 45 verbs, wherkecourse, auxiliaries
and modals were left dut

2 The verbhave in fact, was rankingsi followed byare, be, was, caandhas
The first lexical verb wago, which in ABC was first found in the form of
going Yet, it may be argued that this form of the veis also found in
expressions such &ge are not going to turn a blind ey& Our problems are
going to be discussed in several meetimg®re the verlgo is not to be
regarded as a lexical verb proper, but rather aguailiary to express future
or already decided events (Murphy 2011: 40-46¥oomplans and intentions,
predictions and commands (Carétral 2011: 224). This manual analysis was
not carried out.
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1. g0 16. come 31. deal
2. want 17. give 32. talk

3. make 18. put 33, build
4. know 19. look 34. meet
5. think 20. keep 35. find

6. get 21. believe 36. face

1. work 22 tell 37. ask

8. thank 23. hope 38. bring
9. like 24 create 39. try

10. need 25 set 40. stand
11. say 26. mean 41. use
12. help 27. provide 42, remember
13. take 28. move 43. lead
14. see 29. clean 44, afford
13. let 30. cut 43, ensure

Figure 6. Most frequent lexical verbs in ABC.

It was interesting to notice that the two listsgiifie 5 and Figure 6)
shared only very few rankings: with the exceptidrihe verbthink,
ranking %" in the wordlist and % in the phrasal verbs lists (i.#ink
aboud, the others displayed a very different order. Fatance, the
first verb of the wordlistgo, ranks only 7 in the multi-word verbs
list, i.e.go back and only further down in the list do we figd on go
up, go throughandgo aheadFigure 5). Furthermore, it came as a big
surprise that the vereal ranking down in the list in position 31, was
instead the most frequent two-word phrasal verredt by politicians.
Students were expecting to fimdaketop of the list of the phrasal
verbs as well, given that it rankelf B the list of single-word verbs,
but it was later found that the vammkeranks so high because it lends
itself to create several phrasal units rather tparasal verbsmake
sure being the most recurrent in politics (Milizia 2013t was
apparent, at this point, that many words are fratjbecause of their
strong constructional tendency: they occur in maimases (Summers
1996: 262; Sinclair 1992: 162), antbke in fact, did not rank so high
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carrying the meaning of “create or produce somethiy working”
(Milizia 2013).

Once the single-word lexical verbs were generatedstarted to
wonder also whether the most frequent adverbial preghositional
particles in the corpus were also the most prodecthamely those
more willing to combine with a verb to form a phakgerb. With this
purpose in mind, two lists were produced, one digph the most
common and the other the most productive partioldd3C:

1. to 1. up

2 2. out

3. for i in

4 on 4 on

3. with 3. down

6. at 6. for

1. by 1. with

8 up 3. back

9. out 9. forward
10. over 10. into

11. back 11. through
12. down 12. like

13. forward 13. together
14. after 14. off

13. across 13. away
16. under 16. aside
17. off 17. over

18. ahead 18. ahead

Figure 7. Most frequent particles (on the left) andst productive particles (on the
right) in ABC.

It was very interesting to find that the order bé tparticles appears
somewhat different when it comes to displaying rin@st productive
ones:up andout are by far the most productive particles combining
with a large number of different verbs in ABC (tedsdings are also
corroborated by Bibegt al. 1999: 413). Phrasal verbs witlp usually
convey perfectivity in the sense of thoroughneskare often referred
to as ‘completive phrasal verbs’, even though, wsimg and
frustrating enough for the learner, atsat, in combination with some
verbs, describes activities carried out thorougbly completely



148 Denise Milizia

(Collins  Cobuild Phrasal Verbs Dictionary 2011: 39;
McCarthy/O’Dell 2009: 30-32).

It has been noted (cf. Sinclair/Moon i@ollins Cobuild
Dictionary of Phrasal Verb4989), in this respect, that it would be
more proper if, in dictionaries, verbs were groupgdparticles give
over, get over, tide over, take oyeather than their verbal component
(give up, give out, give oveas is still common practice. By doing so,
we would notice that the semantics of phrasal verlo®t as arbitrary
as is often held to be, and this categorizatiorhiriig helpful also for
students who would have a less abstract and maemgtic and
logical picture of these problematic and opaquéser

Dictionaries are, in the case in point, somewhasleading
because, as is in fact shown in Figure la, allpheasal verbs are
grouped under the verorn, even though they are not semantically
related.

The approach of citing the phrasal verb under tepgsition or
the adverb would be more sensible, in that the mammunicative
function is carried out by the particle (Side 1929@6), and it is the
particle which indeed receives the semantic focishe sentence
(Declerck 1977: 306).

This said, it is easily understandable why phragsabs are a
language feature that are known to cause perpgialems to
learners: the two (or three, or even four) wordmposing the verb
create a new meaning that does not seem to barsstally related
to either or both of the original words. Dictioresi usually make
special provision for them, and grammars for leggrseem to make
apologies for their very existence (Sinclair 1991).

3 Also the visual layout is, in a way, confusirige arrow next to the verb
would seem to suggest that the preposition or dverd co-occurring with the
verb simply extends the meaning of the verb aldéngeed, the meanings of
the phrasal verbs aroundirn are more often than not far from being
transparent or simply an extension of the verb.



Political Corpora Within the Walls of the Classroom 149

3.1. Deal with

As mentioned earlier, the vedeal with was chosen as an item to
investigate in some of the students’ final projeetause it emerged as
the most prominent in terms of frequency in the-tmard and three-
word clusters, and it ranked®3n the four-word clusters list (i.e0
deal with the after| look forward toandto figure out hoy, as can be
seen in Figure 8:

1. deal with 1. to deal with L. I look forward to
2. look at 2. look forward to 2. to figure outhow
3. talk about 3. look at the 3. to deal with the
4. think about 4. to move forward 4. it tums out that
3. provide with 3. to figure out 3. going to keep on
6. setup 6. it turns out 6. [ was sworn in

7. go back 7. get out of 7. if voulook at

8. look for 8. setupa 8. to get out of

9. look forward

. come up with

& put people back to

10. move forward 10. was sworn in 10. I ran for President
11. figure out 11. zoahead and 11. what's going on
12. end up 12, live up to 12. to pay for it

13. g0 on 13. I ran for 13. going tocall on
14. be back 14, to standup 14, to live up to

15. go ahead 13. to give up 13, vouput it in

Figure 8. Multi-word verbs included in the two-reéb- and four-word clusters in
ABC.

Most students were familiar witldeal with and could use it
proactively, but mainly with the meaning of “be absomething”
(Collins Cobuild Phrasal Verbs Dictiona3011: 52). What they were
not aware of was the negative semantic prosodyigheltnost always
associated with it, which emerged very clearly frbra concordance
lines, wherecrisis is omnipresent in the vicinity afeal with together
with a H1N1 virus a broken health care systemchild’s sickness, a
common problem, a common threatbudget's deficjtcriminality,
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corruption among others, as can be observed in the conawdaes
below:

N Concordance

34 can do what we've always done — whether it was on a farm or dealing with a crisis overseas. We shape our own destiny as a
35 . So we've had a real challenge over the last couple of years of dealing with a crisis but not taking our eye off the ball in terms of
36 was not just to rescue the economy. Our job, as | said, was to deal with a decade of putting off tough decisions. I'm not just

37 that African leaderships and governments have to take. They are dealing with a different scale of problem, and therefore this is the
38 . In the long run, our economy is going to be fine. Right now we're dealing with a difficult situation and, Mr. Secretary, | want to

39 tomorrow, it's much easier for a man of peace, like Uribe, to deal with a difficult problem that he inherited. Q President Bush,
40 possible for business to locate. That's why in Britain, in spite of dealing with a difficult deficit, we are cutting our rate of

41 Turkish and the Armenian people. If they can move forward and deal with a difficult and tragic history, then I think the entire world
42 reform? Lisbon At the Lisbon summit next month, Europe will be dealing with a dilemma confronting us all: economic reform. How
43 we can do. We are dealing with a trebling of oil prices, we are dealing with a doubling of food prices and we are dealing with a
44 once in a while you'd go to a specialist, but basically you were dealing with a family doctor. Increasingly, the economics of

45 . That's just not fair. You shouldn't be punished for getting sick or dealing with a family crisis. That's why Il require employers to
46 a state that was able to make critical investments even as it was dealing with a fiscal crisis; a state that became better positioned
47 that was able to make investments in education even as it was dealing with a fiscal crisis; a state that has now been able to

48 Minister: My hon. Friend is right to say that as well as having to deal with a fiscal crisis-which has been handed over to us by the
49 wrongs of that dispute, but more about the ways and means one deals with a given crisis, like this one for instance. And I think it
50 whole point of the G20 is that the whole world must take action to deal with a global problem, which requires global solutions. The
51 market is affected, home building has come to a halt. So we are dealing with a global financial situation. | believe that we have

52 of taxpayers. | think some of your questions forget we are dealing with a global financial turbulence that is affecting every

53 today. Why are we in London? We are in London because we are dealing with a global economic recession, and we are in London
54 had a shower. (Laughter.) So | came off the plane. | knew | was dealing with a good man when | looked in his eyes and he was

Figure 9. Concordance lines @éal*with in ABC.

No clear and detailed guidance is given in tradaloreference texts
as to the typical behavior of this verb, that sspteferred collocates,
the “best friends” it likes to occur with, even tlyh two of the three
items it is associated with in tHRagazzini(2012) areproblemsand
complaints together witrenquiry:

The Macmillan Phrasal Verbs Plus Dictionai2009) provides
seven meanings ofleal with 1) do sth; 2) control an emotional
situation; 3) buy and sell something; 4) take neagsaction; 5) be
about sth; 6) talk about sth; 7) punish s.b. A wictentext of some of
the lines in Figure 9 shows that the most frequeset is no. 4, “take
necessary action”. A few instances are displaydoibe

(2) No decisions can be quite as difficult asdkeisions that African leaderships
and governments have to take. They are dealing aittifferent scale of
problem, and therefore this is the moment | thiokhelp that African
leadership by coming up to the mark with the thitigat we need to do.
(Prime Minister Tony Blair, May 2005)

(2) Il also stand up for paid leave. Today, 7@&qent of workers covered by
FMLA don't take leave because it isn't paid. Thats not fair. You shouldn't
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be punished for getting sick or dealing with a fgnarisis. (President Barack
Obama, June 2008)

3) My hon. Friend is right to say that as wellhaving to deal with a fiscal crisis
- which has been handed over to us by the Labory pathere is also a
social crisis: social mobility has gone down; inalify has gone up; the gap
between rich and poor has increased; and child rpoves increased by
100,000 since 2004 alone. (The Deputy Prime Minidiick Clegg, July
2010)

The overall unfavourable prosody that this verlriearwithin itself
has already been analysed (Partington 2003: 18)it @ confirmed in
ABC. From a careful look at the many instances he spoken
political corpus, some collocates carry a primdefagood prosody,
like the extract below:

(4) I will tell you that part of the warmth | fe@ward Germany is because | like
Chancellor Merkel a lot. I've now dealt with a lait world leaders, and |
think that Chancellor Merkel is smart, practicalddrtrust her when she says
something. (President Barack Obama, June 2009)

Starting from the assumption that a word is le#findugh encounters
with it in speech and writing, and that a word @gaded with the
cumulative effects of those encounters such thas ipart of our
knowledge of it (Hoey 2005), we might speculatet tia the

expression “dealing with a lot of world leaders’cBuan action is
represented as a difficult and complicated business

In the investigation of this phrasal verb, Partomg(2003) found
instances ofleal withoccurring with positive items, such asccess
in the collocationdeal with successThe occurrence adeal with a
positive concept such as thatsefccesss certainly referring to all the
success-related novelties and possible problems @ha usually
inextricably linked to success.

It very often happens that the words in the vigimf the node
carry an apparently neutral semantic aura, as éscdise in the
concordance lines below, wharembers of Congress populationa
world which is changing so fasto not clearly carry a positive or
negative pragmatic load:
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(5) That said, we do have a population that weshexdeal with, a population that
has a role in our economy, a population which hkhall Americans want to
see treated humanely. And so the President hacbgedpsome time ago a
guest worker program, a temporary worker programh,am amnesty, because
our laws have to be respected. (Secretary of Staiadoleezza Rice, April
2006)

(6) Many of them have confronted circumstancesenparilous than those which
face Britain today. But perhaps few will have deaithwa world which is
changing so fast. From Beijing to Seoul, from Wagton to San Paolo,
leaders must work out what it all means for the@urdries and where their
national interest lies. (Prime Minister David Canmgridovember 2010)

Endorsing Sinclair's (2003) claim that rarely arerds neutral, a
careful reading of the extracts above shows thanethough the
words co-occurring with the node verb are neutthe aura of
difficulty is strongly perceived in the less immatdi cotext, where
items like ugly process, something wrong, perilous, dark times
difficulties corroborate the general tendency tthedl withlikes to co-
occur mainly in negative situations and unpleasantimstances.

Semantic prosody, as well as semantic prefereneearemely
important, therefore students should be made aofatieese features
of language. The prosody is not reported in dier@s and may not
even be accessible to an individual’s introspectitsntrace may only
really be evident by concordancing numerous exasnple

Needless to say, students are usually not madecasfathese
restrictions, which are often swept under the dampe¢eachers’ and
course books’ explanations and definitions of pdiragrbs (Waibel
2008).

3.2. Figure out

As Figure 8 shows, the vefigure outranks 1% in the two-word list,
occupying an even higher position in the three- fand-word list, i.e.
respectively position 5 and 2. Hardly any studeasvamiliar with
this verb, which is barely encountered in textboakd rarely used by
high school teachers. As the data in ABC showggats the verb
figure outwas found to be very common in spoken politicatdurse,
corroborating the assumption that phrasal verbs tenbe rather
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colloquial or informal and more appropriate to sgokhan written
English.

This discrepancy provides evidence that differdmapeology
occurs with different frequency in different teypes, and,
conversely, that different text-types have sigaifity different
phraseology (Stubbs 2007).

The verbfigure outis one of those phrasal verbs which rarely
have an independent existence from the prepositioninstance of
figure was found in ABC and there is brief mention fifjure onin
the Collins Cobuild Advanced Dictionar{2011) and in theCollins
Desktop (2005), but not even a star was provided to irtdidhe
frequency of the verfigure out Unsurprisingly, not one occurrence
of figure outwas found in EUC, the written European Union Csrpu
that students of Political Science have been adssgnin the last
eight years and have been using as a study corpusel as a
reference corpus. In thielacmillan Phrasal Verbs Plus Dictionary
(2009), figure outis marked by two stars, clearly indicating thaisit
not a very frequent item. ThRlPVPD provides the two following
meanings: 1) to be able to understand somethirsgloe a problem =
work out; 2) to understand what someone is likeahy they behave
the way they do = work out, make out. Figure 10pldigs some
typical uses offigure out as uttered by British and American
politicians:
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N Concordance
121 a series of meetings taking place all over the Capitol trying to figure out how to get the thing together -- that was a messy
122 forit. If you want to cut taxes, great, cut taxes. But you've got to figure out how to fill the revenue that results when you lose that
123 They're barely keeping their heads above water. They're trying to figure out how to retire. They're seeing more and more of their

124 what it was like for a worker who was struggling to get by, to figure out how to take advantage of opportunities at community
125 people in Elkhart can't afford it. The single mom who's trying to figure out how to keep her house can' afford it. And whether
126 and our long-term economic success. But we've got to figure out how to pay for that. | think it's really important to

127 particularly when unemployment is 10 percent. What's hard is to figure out how to solve these problems. Our long-term deficit, if
128 tough days over the next several days. People are still trying to figure out how to organize themselves. There's going to be fear,
129 neighbor had gotten the same car for $6,000 less, you'd want to figure out how to get that deal. And that's what reform is all
130 as a society to not leave people out, then we're going to have to figure out how to pay for it. If we don', then we should

131 . It's a big entitlement. Medicare - it exists. We've got to figure out how to keep it from bankrupting the country without
132 issue is something that | have dealt with my whole life, trying to figure out how to juggle work-family balance in the process of
133 years. Everything we spend on our veterans -- we would have to figure out how to come up with that much money. That's the
134 millions of people out there who are struggling, who are trying to figure out how to pay the mortgage; they're seeing their homes

135 to be made tooling around with these computers, trying to figure out how to communicate with each other more efficiently.
136 you, Mr. President. Congress, as you alluded to, is trying to figure out how to pay for all of this reform. Hawe you told House
137 now, whose homes are underwater right now, who are trying to figure out how to pay the bills or send their kids to college right
138  fact that we had some breakout sessions, we're going to have to figure out how to break out of these silos and integrate these
139 markets, community gardens are really critical. But we have to figure out how to make this more affordable. And Bancroft
140 willing to cooperate with you. It's just not that difficult to figure out how to deal with the disease of which thousands of
141 banks, the vast majority of banks are healthy. We've got to figure out how to raise their capital -- the point that you were

Figure 10. Concordance linesfafure*out in ABC.

It is evident from the concordance lines that thésea great
consistency of patterning around the verb bothh®léft and to the
right: the first position to the left digure out(N-1) is occupied by the
word to in 70% of the examples, suggesting a preponderaifice
infinitive usage. In position N-2, the vetpy/trying is frequently
found, together withhave to hard, difficult: it seems thatigure out
has a semantic feature of ‘difficulty’ and is fourmad a slightly
negative prosodic environment, occurring with itellke problems
bankrupt diseasestaxesin its proximity.

Turning to position N+1, two words dominate thetgat: how
and ways (which are identical in terms of semantics), folka in a
much lower percentage byhy. A close look at the concordances
shows that botlhow andwaysare most of the time followed ki,
and the two bundlefiow toandways tg are so common at position
N+1 and N+2 that they almost seem an inherent casmoof the
phrasefigure out how toand figure out ways toFigure 11 shows
three- and four-word clusters around the Viegbre out
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Figure 11. Clusters arouriigure out in ABC.

The table shows thdigure out a way tds also very recurrent, even
more so when an adjective premodifies the nournasxpressions
such asfigure out a better way, figure out a coy way, fgwut a
different way etc.

It was interesting to find out that, when providmgynonym for
figure out theMacmillan Phrasal Verbs Plus Dictiona2009) gives
two more phrasal verbs rather than a single woxitdé verb, that is
work out and make out Yet, reviewing the evidence of usage, we
noticed that whilefigure out seems to share quite a few collocates
with work out— like the verltry to the left anchow toanda way toto
the right (no instance oflork out ways tavas found) — hardly any
instances wheréigure outcan be interchanged witinake outwere
found.

Let us now look at some extended concordancesotsttdrom
ABC:
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(8) I'm very glad to see the terminology “war @mrbr” has been banned because
the bottom line is that the people who attackedru®/11 or in London or in
Mumbai are murderers, and if we talk about a wateoror, we enlarge them
in their own societies to be warriors. They are watriors, they want to be
known as warriors, but they are murderers, and aee ho figure out a
different way to deal with it. (Madeleine Albrightlarch 2009)

9) Let's start thinking of each other as Amergcéirst, figuring out how we can
help one another, figuring out how we can move tusntry forward. I'm
confident we'll do great. Thank you, everybody. d@xess you. Thank you.
(President Barack Obama, January 2010)

(10) And folks who are out of work right now, wigokomes are underwater right
now, who are trying to figure out how to pay thdsbor send their kids to
college right now — they don't have five or 10 yetar wait. And so we've got
to still work very hard in the short term to digrselves out of this enormous
hole. (President Barack Obama, September 2010)

The several examples that were randomly chosenlustrate the
behaviour offigure outseemed all to belong to American speakers.
With this purpose in mind, students carried out @anual analysis,
confirming that all the instances of the node verbdre found in
speeches by American politicians. McCarthy and @’'(#009: 142)
include figure outin the American list of phrasal verbs, adding that
the British equivalents amuss outandwork out even though not one
instance ofsuss outwas found in ABC as uttered by British
politicians.

In the distinction that Sinclair and Moon (2011) make among
the four different types of phrasal verfigure outbelongs to the first
category, namely those combinations “where the imgawnf the
whole cannot be understood by knowing the meaniafjsthe
individual verbs and particles” These are certainly the most
problematic for foreign learners, even more sotfmse who have

4 The other types of combination are the followikgmbinations where the
verb is always used with a particular prepositionadverb, and it is not
normally found without it; combinations where thariicle does not change
the meaning of the verb, but it is used to sugtiestthe action is performed
thoroughly, completely, or continuously; combinasowhere the verb and
particle both have meanings which may be foundtirelocombinations and
uses, but there is overwhelming evidence in datgttiey occur together.
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several years of English behind them, for whomrigey was based on
the memorization of a large number of small itemd an a literal rote
learning of long lists of items, thus on an analyéther than a holistic
learning style. What | am arguing here is thattifdents are made
aware from the start théigure outis a two-word verb with its own
meaning which has no semantic relationship withitigévidual verb
nor with the prepositioout, learners will store in their mind the two-
word verb as a holistic unit, as a single “big wofillis 1996: 111),
just like a native speaker who has acquired thgelaunits as single
wholes in the first place (Mauranen 2004a: 205).atMRs needed is
certainly an enormous amount of exposure to redh,dso that
students can acquire not only the phrasal verbsalmat the strong
collocational associations between phrasal verdsoérer words.

As mentioned earlierfigure out is not usually covered in
traditional reference texts. In this respect, leegmwith Mauranen
(2004b: 97) that spoken language is a domain Wlear®ers need to
work out many linguistic features on their own,tirat they cannot
expect enough help from textbooks, teachers orarée materials.

This is exactly one of the many advantages of garpthey
allow us to observevhatis typically said in given circumstances, in
political speeches in the case in question, lamalit is typically said,
and to relate the two.

4. Conclusion

After a very intensive course on phrasal verbs phdiseology in
general, students said, in an anonymous form theng wiven at the
end of the semester, that they very much enjoyedtingp on real and
authentic language, despite a certain initial gkegph: even if modern
students are today Internet savvy asd fait with technology in
general, this change in approaching a foreign laggunitially scared
more than fascinated them, with some of them wholavbave rather
attended a traditional course based on books actibrmtries only,
given that any kind othangecauses anxiety to the human psyche
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(Hunston 2007). Needless to say, it was up toehelter to motivate
the students and start with easy tasks, as diffiagks would certainly
turn any novice against corpora and they would Jigly lose
interest soon (Mauranen 2004b: 100).

After several years of teaching through corporathbto
undergraduate and graduate students, it is pogsibfae to claim that
they respond extremely well to being offered corgats, even though
it is not an easy task to start reading “verticaltly as we do with
concordance lines — after having read “horizowtall our life, nor
to free our mind of existing assumptions. Expereehas shown that
students like to get their hands on corpora andcamances
themselves and find out about language patternidglze behavior of
words in an “autonomous” way (Bernardini 2002: 16%)d that they
like to be confronted as directly as possible witle data, thus
becoming linguistic researchers, or “language dieex’, to borrow
John’s (1997: 101) words.

When we read concordances, we feel like we are mew
territory even if we are re-examining patterns whicave been
described before. Even though most students arer éadearn, it is
common belief that the English taught at universityst be somehow
a “repetition” of what was already taught in schostudents were
surprised to learn that the course was not a ‘itgp®t but was
altogether “new stuff’, not only because the syllsbncluded the
language of politics but mainly because it inclugdtésted spoken
language.

It is well known, in fact, that the language thatgenerally
taught is written language, and most traditionahgmar texts, despite
ideological lip-service to the priority of speealg not describe the
spoken register adequately. The differences betwamech and
writing come to the fore when it comes to invediiggaphrasal verbs,
and despite the centrality of spoken language irstnianguage
teaching syllabi, pedagogic descriptions tend tdaodrom adequate
in L2 teaching materials (Mauranen 2004b: 96). bnwentional
grammars phrasal verbs proper, prepositional verhd phrasal-
prepositional verbs are tucked away, well off-centronsidered as
marginal phenomena, almost aberrations (Sincl&619

The examples illustrated in this chapter only airteegrovide a
short outlook of the complex area of phrasal verhany features
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have been left out, as well as the many restristimm their use which
add to their complexity, constituting a further Ipiem for learners
who, as a result, tend to avoid phrasal verbs ag ks they can,
preferring to rely on larger, rarer and clumsieragowhich can make
their language sound stilted and awkward (Sincl&®®1: 79). The
whole trend in the historical development of Erglss been towards
the replacement of words by phrases; yet, if learhave to choose
betweencarry outandperformor undertake or betweerput up with
and tolerate, evidence shows they opt for the latter (Milizia 201
156), strongly avoiding the former.

As to the phenomenon of avoidance, it has beeredr{jLiao /
Fukuya 2004: 211) that the tendency to avoid phrasds decreases
with increasing proficiency, but it is also trueathstructural
dissimilarity is impedimental to the acquisition phrasal verbs
(Dagut / Laufer 1985): Swedish and German learnergct, seem to
have fewer problems in actively using them thahaltaand Chinese
learners who do not have an equivalent to Englistagal verbs, even
though Waibel (2008) in her research speaks ofiftgbhrasal verbs
in instances likeMetti giu la valigia Metti la valigia giu In her paper
where she looks at the factors that make the legroi phrasal verbs
so complex, McPartland (1989) argues that semantiwplexity plays
a major role and that idiomatic, non-transparentd anon-
compositional phrasal verbs are in general moredadothan literal
ones: the more idiomatic, the less familiar stusleare with them.
This is corroborated by Italian learners who seetnandle verbs such
asfind outor look for fairly easily, hardly managing verbs such as
live up toor stand up for

It seems that Italian students passively know nphrasal verbs
than they actively use, thus performing betterhia teceptive than in
the productive tasks, so they would all understédedny pleasure to
introduce the newly sworn-in Director of the PedaCerps to the

5 The verbsfind out [scoprird and look for [cercar§g are among the most
widely used by Italian students, and are usuallyeoed at the beginning of
grammar books. Converselive up to[essere all'altezza fiand stand up for
[prendere le parti di, essere favorevolg are usually avoided by Italian
learners, most likely because of their opagueness.
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American peopléut would certainly sait's my pleasure to introduce
the new Director of the Peace Corps to the Amerjpaople avoiding
the adjectival phrasal verb altogether.

What our students need is a huge amount of exptsgenuine
data: this way they will appreciate that each phraperates as a
whole, as though a single big word, and will ngbectlook, forward,
to or turn, a, blind, eye, oto have a meaning on their own, because
the words have been stored in the mind like a tiolignit. The
evidence of the data shows that the set of Engllstasal verbs is
constantly growing and changing, and new combinaticare
appearing and spreading in both general and spegalanguage,
thus this is not a feature of language that caoveelooked.

| conclude quoting Searle (1975: 68), when he sagsthere is
a conversational maxim that reads “Speak idiomiyicaless there is
some special reason not to”, and agreeing with yiand Roseberry
(2001: 121) when they claim that the ability to easa specialized
language, political language in the case in questan “bring the
learner more success in job hunting”.
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