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cedures, then, is based on their consistency with the previous stages of the teaching unit and of the overall frame-

tremely valuable for this very reason. Such tasks are set in a more general context in which various procedures

assessment, whether the feedback is immediate or delayed, and whether the remedial work that may ensue is di-

In the case of beginners this is all the more important, because it is crucial that they should have as favourable an

only test ourselves –

rybody and the avoidance of which could change the teaching-

many words have been mispronounced, how much remedial work needs to be done, etc.). Instead, the focus
should be on what has been acquired (let's see how many things we can say, how much we can understand, etc.).
This would be invaluable encouragement for everybody and would promote new learning.

ing a foreign language; while certain second-
language, other young learners may appear to have only their parents' pressure as the original source of their mo-

selves dealing with games, which are fun and have a purpose in themselves, but we also use songs and rhymes,
- 1

tain subjects (such as problem-solving, singing or drawing) are extended to the foreign language as well, thus lead-

what is already familiar, so it is easier to acquire whatever is ‘new’.

Marina Dossena, Università degli Studi di Bergamo
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materials provided ought to capture the children's interest as well as be consistent, so that they are easy to use. In
fact, they should be designed in such a way as to be comprehensible for the learners and able to guide them
through the various phases of the teaching unit. Moreover, children should also be able to use some of these ma-

the teacher is not present –

worth remembering that games generally have a very important cultural relevance: some games are much more

-

If we agree that learning can be fun, then we should not allow tests to spoil everything. But the only way to do this

teaching unit: there need not be (in fact, there should not be) a clear-cut boundary between tests and all other

performance. However, it is only recently that materials writers seem to have become aware of this concept: text-

2 -choice, true-false, matching, col-

even games, which are favoured choices at the lower levels.

2. Considering games as acceptable and reliable tests

Games may prove very popular and very valuable as tests, especially in monolingual classes (see Coonan, 1987 and
Dossena, 1995 & 1996). Whether they are played in pairs or in teams, in the classroom, in the gym or outdoors,

lyze some examples in greater detail3.

The SSSsmiling SSSsnake

he picks a card and says what it suggests (an item of vocabulary or a sentence). If he is right, he may go on; other-
wise, he misses a turn. This game may also be played in teams: for instance, a child from one team asks a child
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Touch and guess
Various objects are placed in a box or covered with a piece of cloth. Each player should feel an object and say what
it is.

Whose shoe?

the various objects belong.

Treasure island

co-
common goal.

Even when games are used as tests with groups, the teacher may set up a personalized form of assessment. We
should remember that games may involve complex skills, so everybody can perform according to their actual capa-

learner CAN do’), the learner's self-

the contents of which are easily made acceptable to the learners and whose structure is familiar to them. This form

group to become aware of the quality of its own performance and helps learners to become more responsible for

be. If this is taken to be the principal rule of the game, the children will listen to one another more carefully and
speak more freely, since involvement in the game lowers any level of anxiety that may otherwise arise from their

both players and referees, i.e. both testees and testers.

ural discourse. The counter-argument to this is that the intrinsic interest in the game may cause the children to be

competence and/or whose willingness to communicate is greater. A certain balance in mixed-ability groups is also
crucial. Rather than interference on the part of the adult, there ought to be a kind of guidance that also favours the
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the psychological and methodological principles that are outlined in the previous paragraphs. For instance, rhymes
-

considered carefully, provide contexts in which the various players perform both freely and as accurately as possi-
ble.

-monitoring may be the focus of the learning process in a balanced structure of method-

how are primary learners to be tested?) somehow prove to be more closely connected than we might expect, since

progress.

Notes
1

ples may also be found in the video package English for Beginners (Allan et al., 1996).
2

3 Bubbles
& Dossena, M. Sparkling Bubbles (Teacher's Book), Milano, Juvenilia (1995).
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